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CHAPTER I 
THE PROBLEM AND ITS SIGNIFICANCE 
J.. Nature and Scope of the Study 
Puroose o£ the study.- The essential. aims o£ this study are: 
(J.) to discover the frequency of occupational. information appearing 
in three typical. geography textbooks used in Junior High Schools; 
(2) to present a comprehensive analysis of the occupational. informa-
tion gathered from each text, as well as photographs and suggestions 
for activities both qual.itatively and quantitatively; and (3) to sug-
gest methods which will enable the teacher o£ geography to incorporate 
in the teaching of the regular course the maximum amount of occupa.-
tional. information and concepts about the world of work. 
Scopy of the study~-- This study is limited to an examination 
and ana.J.ysis of three textbooks in geography for the junior high 
school.. Prerequisite is a clear understanding o£ the term noccupa-
l/ 
tional. informa.tiontt. Carroll L. Sbartle 's definition of the same 
is used as the source or the basic concept applied in the development 
or this thesis. 
liAccurate and usable inrorma.tion about jobs and occupations; 
information about industries and processes insofar as such 
information is directly related to jobs; and pertinent usable faets 
about occupational. trends and the supply: and demand of labor. n 
JJ Carroll' L. Sbartl.e, 0cgumtioni!J Inf'ol1llAtign. New York: 
Prentice-Hall, Inc. , l. 946, p.. l.. 
j_ 
• 
2. Justification 
Tbe ueed for tea¢h1ng occupational information.-- As the world of 
work becomes more complex every day, with increasing specialization in 
the wide range of occupation groups, it becomes :incumbent upon all edu-
cational agencies to provide pupils with more and more occupational 
information. The earlier the ideas about workers, kinds of jobs, and 
specific facts about them, such as requirements, ability, nature of 
work, and compensation, are introduced to the students, the better it 
is. At the junior high school level the pupils should learn about work 
and workers as a phase of general education and be thinking more speci-
fically about their tentative educational and vocational objectives. 
Some of them leaving junior high school to enter occupational life 
should be a,cquainted with the occupations available in their community, 
--
and given any help needed in choosing their work. 
0 
The need for teaching occupational information is now widely ac-
cepted as a fundamental aspect of educational and vocational guidance. 
A survey of guidance literature will reveal .that ma.n:y outstanding con-
/ 
tributors to the field of education have recognized this need, and 
stated their reasons for the necessity of teaching occupational infor-
mation. 
ll 
Mildred L .. Billings makes the following statement: 
2 
nThe responsibility o:f the school for helping young people to 
grow in educational and vocational understanding, and to develop atti-
tudes in harmony with the demands of social and economic life, 
becomes apparent. While it is recognized that this is a joint re-
sponsibility o:f the home, the school, and other agencies of society, 
it is evident that the school through its organization, is best 
equipped to provide opportunities :for acquiring educational and 
JJ' Mildred L. Billings, Qrgu.p Methods of Studying Occupations. Inter-
national TextbOok Company, Scranton, Pennsylvania, 1941, p. 17. 
• 
• 
vocational opportunities, information about specific occupations 
and other tYPes of pertinent data. n 
J.l 
Clarence C. Dunsmoor a.nd Leonard M. Miller also stress the res-
ponsibility of the school to the student in this matter. 
nOne of the most important functions of' the modern school is 
to orient students to the world of work. All students should be-
come informed about occupational fields related to their interest 
and should choose, at least tentatively, a field o:f work with the 
thought of making it a life career." 
2) 
Kitson emphasizes the need for imparting occupational information 
by stating: 
"Although the elementary school cannot possibly prepare a child 
of :fourteen or sixteen to be a successful worker in any occupation 
requiring a very high degree o£ skill, in the limited time at its 
idsposal it should f'irst seek to prepare the pupil f'or the non-vo-
cational duties o£ life and then lay a general foundation o£ rudi-
ments upon which he can base the special training required in 
higher occupations." 
:v 
.Arthur J. Jones points to the importance of vocational guidance in 
the junior high school, wen many of th~ major problems must be £aced 
and choices made with regard to work. 
1
'Many of' the major problems of vocational guidance are located 
in the junior high school. This is true because the majority of 
pupils who leave school do so before reaching the tenth grade and 
because curricular choices involving broad selection o:f occupation 
must often be made at the beginning of' the ninth grade or during. 
the ninth grade." y 
Robert Hoppock emphatically suggests that 
JJ ·Clarence C. Dunsmoor and Leonard M. Miller, Guidsmce Methogs for 
Teachers, International Textbook Company, Inc., Scranton, Pennsylvania, 
1942, p. 219 • 
y lia.rry D. Kitson, The Psychology of Vocational Adjustment, J. B. Li:p-
pincott. Company, Chicago, 1925, p.J 
'jj Arthur J. Jones, Principles of Guidrmc~, McGraw-Hill Book Com.pany,Inc., 
New ¥ork, 1945, p. 3.3S. 
4/ Robert Hoppock, Grou'Q Gg.idapce, McGraw-Hill Book Com.pa.ny, Inc., 
New York, 1949, p. 13. 
·. 
•• 
• 
"lf large numbers of students still leave one school at the 
end of the eighth grade, then there is need in that school for 
group guidance in vocational information in the last half ·o:r the 
eighth grade." 
ll 
DunSlD.oor and Miller are also of the opinion that 
"In grade eight, students should be given a panoramic view 
of occupations. The course should be presented in such a way as 
to develop a vocational awareness of occupations on a national 
scale as well as from a local point of view. 
Before completing the junior high school every student should 
become conversant Yith the major occupational divisions and the 
fields o:f work under each as listed in the United States Census 
reports.n 
y 
Myers' makes the same suggestion for the problems of junior high 
school pupils, relating to occupational information. 
"Before junior high school pupils face the necessity of de-
ciding to pursue a coinmercia.l, industrial arts, or academic cur-
. rieulum, they should become familiar with the United States Census 
groupings of occupations and the general characteristics and re-
quirements of each of these,groups. At the same time that this 
type of occupational study assists the pupils in selecting a cur-
ricul:mn it will contribute richly to his general education." 
These excerpts point to the importance of occupational information 
in the course of the school years in general and in the junior high 
' 
school in particUlar. 
The following sum up the points of view already expressed. 
v 
Franklin J. Keller says, 
11Comfort, peacH, happiness, beauty, art, culture, friendliness -
all that we now consider best in life - are not characteristics of 
prehistoric life, but of the civilization which has replaced it. 
In the development of this civilization no factor has been more po-
tent than ~. 11 
JJ Op. cit., pp. 227-228. 
2/ George E. Myers, Pr:Lncipa.ls and Techniques of Vocational Guidii!nce, 
McGraw-Hill Bo.ok Company, Inc., 1941, pp. lll-112. 
J} Franklin J. Keller, Principles of Vocational .Efuuoa.tion, Boston; 
D. c. Heath, 1948, p. 21. 
• 
• 
11 
William Rosengarten reiterates. the opinion of all others: 
"Since the burdens of our vocational disorganization fall 
upon society, it is the right and the responsibility of society to 
apply the remedy- the scientific, educational and vocational guid-
ance of youth; and this form of social serv.ice, 'Which aims directly 
a better utilization of human resources, should be undertaken and 
in a limited way is being undertaken by democracy's chief agent, 
the public school. 
Beginning not later than the seventh grade the life-career 
motive should exert a powerful influence in all school work. tt 
ImPOrtance of the studY·-- In an address summarizing the Regent's 
inquiry into the character and cost of education in the state of New y 
York in 1938, Dr• Sheldon Gulick reported that the average high school 
graduate did not have an adequate conception of the world of ·work, the 
opportunities that could be utilized or the techniques of job getting 
and preparation for it. Dr. Guliek rightly insisted that, 
ttAbove all' things,· the whole school curricul~ requires recon-
struction so as to develop the abilities of youg1l in working to-
gether in modern industrial life, and in acting together in intel-
ligent and self-restrained self-government." 
~ 
In 1947 a school survey was directed by .AJ.f'red D. Simpson , and 
the conclusion expressed in the survey report was that 
ttOccupational materials should be provided in all grammar and 
high schools. Classes in occupations for all the pupils in both 
schools, including the vocational departments should be provided. 11 
IJI 
A list of objectives has been compiled by the Boston l?ublic &hools 
Y William Rosengarten, Choosing Your Life Work:, New York, London, Inc., 
1936_, McGraw-Hill Book Company. · 
y Sheldon Gulick, Adc1ress Summarizing Rengent 1 s Inquiry into Character 
and Cost of Education in the State of New York. Albany, New Y0rk; 
Board of Regents, Nov. 28, 1938". 
Y Alfred D .. iSimpson, Th,e Cambrids:e School Suryey, Cambridge, Massaclm-
setts: . Cambridge Public Schools, 1947, p. 145. 
IJ:l G'roup Guidance Activities, Document No. 9, 1947. Bcs ton: Boston Pub-
lic Schools, 1948, P~ 15. . 
• 
for the teaching of occuPational information. 
1. 
2. 
To develop an understanding o.f the importance o.f work both f'or 
the development of the individual and the welfare of society • 
To acquaint the pupil with the 13ources of information concern-
ing occupational trends. 
3. To assist the pupil in the evaluation o.f his aptitudes, abili-
ties, and interests in.relation to occupational requirements. 
4. To introduce the techirlques for the study of an occupation. 
5. To prepare the pupil for the process of' getting a job by giv:lng 
information and experience in the correct methods. 
These are all significant steps, anda.progralll in occupational infer-
llla.tion is a worthwhile achievement for many schools. But what is needed 
now is not merely the study of jobs in an exclusive program of vocational 
guidance· or occupational information, but an orientation to the entire 
f'ield of work throng~ every medium possible, through the teaching of' 
every school subject. 
Harold Benjamin in the introduction to Principles and Techniques of 
. ll 
Vocational Guidance, by George Myers states that, 
"Soon however it Yas seen that vocational guidance could not 
be given by itself in a corner, that it must be effectively related 
to the total pattern of education and that the vocational guidance 
instrtlillents had general education uses of marked importance. tt 
This ealls f'or a discussion of the correlation o~ occupational in-
formation with the regular subjects. It means imparting information re-
lJ Op. cit., introduction. 
6 
• 
. 
• 
garding occupations related to each subject and yet not hindering the 
tea,ching of the original subject matter. 
JJ 
The Strayer Report points to the need tt •••• for teachers to give 
greater emphasis to the correlation of occupational information with 
the subject matter taught." 
21 
Document No. 9 of the Boston Public :Schools· points out: ttEvery 
teacher has an opportunity to impart some items of information to his 
pupils that will help them in the complex and dif'ficul t process of 
choosing a goal .in life and planning for their future. By helping his 
classes to understand the vocational., the avocational, and the cultural 
values of his subjects,. every teacher will make it more vital to them." 
Yet, DlBllY educators, and heads of educational institutions have 
failed to interpret the aim of education beyond that of imparting aul-
ture in a very liJnited. sense. Ed.w.rd A !'ilene, a businessman, made the 
folloldng statement: 
"I think it ,is worthwhile to underscore by the record of ac-
tual experience the fact that any job, however prosaic by the con-
ventiona.l standards of judgment, is a good enough point of depar-
ture for a liberal and usefUl education.n 
J.l G. D. Strayer, Renort of a Survey of the Public Schools of Boston, 
Massachusetts, Vol. 7. Boston: Boston Public SchooJ,.s, 1944, p. 894. 
2/ fu:oup Guidance Activities, ·Document No. 9, 1947. Boston: Boston 
Public Schools, 194S, p.4 • 
•• 
• 
In some cases it is the classroom teacher himself' W.o fails to 
see the necessity of and the opportunity for occupational information 
alongside the subject matter. Often, such teachers find it difficult to 
ll 
make their course of interest to the pupils. A. J. ICardall says, 
nrt bas been demonstrat&l time and again tha.t teachers can 
improve student interest in their subj eets by emphasizing the 
practical value of the subject matter." 
2/ 
George E. Myers also is of the opinion, 
JtEvery subject teacher should be expected to assist his . pu-
pils to obtain significant information concerning the occupations 
which are closely related to or depend to a large extent upon his 
subject." 
~h~ contribution of geography in the teaching of occunatiopgl in-
3/ 
foDDB.tion.- According to Myers , ''Occupational information is stressed 
most often in the practical arts and next in social studies, civics, his-
tory, geography, economics. tt 
!;/ . 
Arthur J. .Tones ·says, 
ttThere are abundant opportunities in geography, history, 
physics, chemistry and biology .for further desirable emphasis upon 
industry, agriculture and other occupa. tions. It is di.fficul t to 
teach lDB.ny of these subjects without definite reference to the oc-
cupational side, but when the instructor understands the guidance 
value of his subjects he will find hitherto unexplored opportunities 
to enrich and vitalize the lDB.teria.ls of his subject." 
Geography is no. longer to be looked upon as mere drill in memorizing 
lf A. J. Carda.ll, A W§I'time Guidance Program for Your SchooJ,. Chicago: 
Sciel;J.ee Research Associates, No. 12, 1943, p. 24. 
21 Op. cit. 
:if Op. cit • 
!JJ Op. cit., p. 340. 
8 
• 
• 
the names of places and their location. It is in actuality a study of man 
in relationship to his environment.. This relationship is expressed both 
in his adjustment to ·the environment and his modification of it. It is 
brought about directly through the processes of industry and agriculture, 
of trade and transportation, indeed the entire world of work. These in-
elude the story of hnndreds of occupations, and must lead to significant 
facts about the importance of the occupation,. about the workers -- their 
conditions of work, opportunities for advancement, preparation needed, 
compensation, specif'ic skills required, and others. 
Because geography bas the world for its subject matter, it provides 
an unparalleled opportunity for comparison and contrast of workers all 
over the world. 
Equally important is the concept of interdependence of workers, not 
only within a country but of those beyond her shores. Trade and trans-
portation, commerce and c~unication express the inter-relatedness and 
interdependence of workers and peoples, very clearly. 
The present world is torn with conflict and human understanding 
seems to be at its lowest ebb, and yet in all reality the world bas 
shrunk. Raymond Fosdick has made a noteworthy statement: 
1lWith the world closely knit ·together by the advance of tech-
nology, every country bas an inescapable obligation to be intell:i-
gent about its newly found neighbors. Without any definite inten-
tion to build a world like this, we suddenly find ourselves living 
9 
• 
• 
10 
on each others t doorsteps. We do not have to approve everything 
our neighbors do, but we ·£ace the necessity of living close together in 
the sa.m:e world with them; and i£ we remain ignorant about them-
how they think and live and what social_ and cultural purposes moti-
vate them-- the distrust and suspicion· which ignorance always creates 
will in the end lead to new catastrophes. No intelligent man can 
ever say aga.im. about any political event or social process in any 
part of the world: this is nothing that need interest me. n 
:Since geography is the study _o£ the regions of the earth, it brings 
into focus a stUdy o£ occupations o£ all peoples everywhere. The Nor-
wegian lumberjack, the Arab trader, the £armers o£ China and India and 
the- telephone operators· and PcilJ.man porters in the United States are. all 
part of the picture. This means that through the occupational informa-
tion content of geography, workers in any country may £ind a sense o£ 
community with workers in their ow. occupation and with workers in general. 
Ignorance changed into knowledge will disperse suspicion, and the seeds 
o£ good 'Will and understanding may be sown, however sp:trsely. 
Conclusion .• - The need for occupational information, through a 
course in occupations as part o£ the vocational guidance program or 
through the teaching o£ all school subjects, is now apparent. The £ol-
l/ 
lowing list by Billings gives a set o£ aims which the teaching of occu-
pational information should call for. 
"1. To give a broad general survey o£ occupations in order to 
broaden pupils 1 outlook on vocational li£e and to enlarge their 
interests. 
112. To bring out qualities of character and attitudes essen-
tial for success in school and elsewhere, and to develop worthy 
habits of work and conduct • 
tt.3~ To train pupils in right methods o£ investigation, to 
J/ Op. cit., pp. 21-25. 
• 
• 
develop in them techniques for obtaining information, reliable 
criteria for evaluating it, and thus to make each indi.vidua1 of 
the group increasingly capable of self-guidance in adjusting to 
school and occupational life • 
4. To assist pupils in their applieation of information and 
eltperience gained, to the tentative formulation of su.itable, educa-
tional and vocational plans; and to co-operate with parents to this 
end. 
5. To develop attitudes of respect f'or and appreciation of 
all soci.ally use:f'ul work. 
6. To create a desi.re to serve and to f'ill a helpf'ul. place 
in the wo:rld of' work. 
7. To study occupational relationships, to comprehend the sig-
nit:icance. of' the interdependence of workers, and to see the part 
each worker plays in the whole scheme of society. 
8. To encourage pupils to think seriously about several occu-
pations in which they are interested and to help them to secure and 
evaluate specif'ic information concerning those of' individual inter-
est.tt 
•• 
• 
ClOO'TER U 
PROCEDURE 
1~ Selection and Description o£ Textbooks 
Selecting textbookS to be used in this study.- The three textbooks 
selected for this study were chosen because th~ were recommended to be 
typical geography textbooks, most connnonly used at the junior high school 
level, were of recent publication, and were standard works by established 
authors. 
The textbooks chosen for the purpose o£ this study are as £ollows: 
A. Geoirnphy of a Working World. Wallace R. McConnell and Helen. 
Harter. New York: Rand McNally and Company, 1947. 
B. Our World Todg.y. Asia, Latin America, United States. DeForest 
Still and Roy w. Hatch. Boston: Allyn and Bacon, 1947. 
c. World Geography. A. W. Abrams and E .. L. Thurston, Syracuse, 
New York: Iroquois Publishing Company Inc. 1941. 
D§scription of textbooks.- Whereas the description of the physical: 
aspects of the books is important, a description of the contents is also 
significant. The three textbooks in geography selected for this study 
differ considerably in their content, and the author's treatment of it. 
This will e.,~lain to a large extent the amount and the ld.nd o£ occupa-
tional information found in each textbook. 
A. Geography of a Working World is a book of' the .Rand McNally 
Social Studies Series; contains 392 pages of text, is bound with a strong 
•• 
• 
green cover; and the title is in the middle if: an artistically designed 
circle showing various phases of different occupations • 
The foreword To the Teacher says, ttQur world is one world now, in 
which working together is as important as "tvork itself. The work of the. 
world has drawn all people together. In this new relation, all peoples 
must work together for common desirable ends.n 
Content and organ1zation,-"Geography of a Working World is a text 
in occupational geography. It presents f'rom the geographic standpoint 
the work done by people in various parts of the world and provides suf-
ficient background f'or understanding the historic development of' their 
occupations. n The subject ma:t;;ter is presented under the f'ollowing ten 
chapter leads: 
This is a Working World. 
Hunters and Fishermen. 
Farmers and Fishermen •. 
Lumbermen and Forest Workers. 
Miners and other Mineral Workers .. 
Power. and Man 1 s Work .. 
Makers and Builders. 
Transportation and Communieation'-
Mercbants and Traders • 
. All the World • s Workers. 
The content is especially rich in the mentipn of' occupational titles, 
but describes at length the various jobs in an industry, and the process 
itself. The following two quotations will illustrate this point. 
• 
••• 
ttThe difference between materials in the earth and your book -
is WORK. The work of many people contributed in some way to this 
book you are reading. AUthors write a book, and printers print it. 
Some people think that ~s all there is to a book. You can see how 
wrong they are. Lumbermen, farmers, miners, train crews, ship 
crews, truck drivers, workers in dozens of factories, photographers, 
who took the pictures, draftsmen Who drew the maps, typists, bili-
ders - these are some of the people who make a book. Then there 
are farmers, :fishermen, packing-house workers/ and millers who fed 
the workers who made the book; . ·:farmers, textile-machine operators, 
tanners, and garment workers who clothed them; actors, baseball 
players, and musicians who amused them; doctors and dentists who 
kept them well. 
Pulp from the mixer is pumped into a tank at the starting end 
o:f the paper machine. Before it is ready to go through the machine, 
more water is added. The material looks about as thick as paint. 
It is really 99 per cent w.ter and one per cent pulp. 
The thin pulp goes through devices that spread it evenly 
across the screen that is to begin the process of turning it into 
paper.. This is an endless belt of wire screen on rollers. In addi-
tion to moving forward slowly, the screen shakes at the starting end. 
The shaking helps to tangle the :fibres together so that they will 
clilig and make strong paper.. As the screen moves :forward, the ~ter 
drains out o:f the fibers.n 
O'Qjeetives .. _;_ Geo2rnphy Qf a Working WorJ.g has been planned to pro-
vide the materials for developing the following understandings: 
1. Everything we have comes from the earth, and work trans:forms the 
earth's raw materials into usable products. 
2. The earth's raw materials are not evenly distributed. 
3. The reso~ces of the world include work, invention, organization, 
technology- things which are not material, as are coal and iron. 
4. No one explanation of developnent can· be applied to the whole 
earth • 
5. Modern industrial civilization is utterly dependent upon the use 
of power .. 
6. Only industrialization will support a dense population at a high 
.. 
• 
• 
level o:f living~ 
7. Transportation and communication widen the effective environ-
ment of every individual • 
8. The distribution and condition of populations depend upon the 
distribution of natural resources and the uses that are :made 
of them. 
9. The need for materials and for working equipment and techniques 
is a need common to all peoples. 
10.. The stability of our world depends upon access to materials and 
techniques eonnn.ensura.te with increasing the standards of living 
of all peoples .. 
. Styl~.- The book is written in a very easily read and interesting, 
.. 
descriptive style. It is ttnot simply a collection of statistical data on 
1_5 
exports, imports, and general trade information. It does include statis-
tical data in abundance - maps, graphs, tables, and other useful tools. But 
ll 
these data are used as tools for 'Ullderstanding how people live and work. tt· 
Workshops.-- At the end of each chapter there are suggestions for 
activities which will enable the students to Hworku the concepts gained in 
each chapter. These include: in a workshop on Forests and Forestry -
Your 'Collllliilility as a Laboratory, Wood Products, In Forest Regions, Forestry 
. . . 
at Home, Test your Skill and Knowledge, Coniferous or Broadlea.f? What is 
Forest Conservation? A Quiz, Additional Information. 
' 
lf Wallace R. McConnell and Helen Harter, Geography of a Wgrkjng World, 
New York, 1947, p. V. 
-· 
B. Our Wqrld ~oda:V• Asia, Latin America, United States is the 
:fourth volume in the Still-Hatch Geographies. Although it has in com-
mon with the Geo~phy of a Working Wor1d the global conception of the 
earth, yet it does not describe work or workers, but deals with all the 
aspects of human geography. 
Bound with a red cover, it shows an aeroplane in :flight above the 
.Ancient Wall o:f :China, and a camel driver. It contains 315 pages. 
Obj ~ctiyes are to enlarge the geographical experience's of the ehil-
dren; to enable the child to interpret pictures, maps, and written 
materials; to help him. realize the relation of people•s needs to their 
environment; to develop an appreciation of striking and beautifUl 
scenery; to build up a conception of the earth as a globe; and to create 
a sympathetic understanding o:f all peoples. 
Pigtures and ma,ps.-- The book is weli supplied with pictures and 
maps. The pictures mostly portray the ways of living of di:fferent peo-
ples. A good number of them show important buildings in the various 
lands. 
Activities.-- At the end of each section of the :four main chapters, 
. . 
there are on an average silt questions listed. Some of them a:f:ford intel-
lectual activity only; activity in the laboratory workshop is not listed. 
c. WQrld GeographY,- Iroquois Publishing Company, is bound with 
black cover with the title and the two prints o:f the globe showing the 
two continental masses in red. 
The aim o:f Wgrld Geograph! is to organize the child's geographic 
knowledge :from a world point of view. 
• 
• 
The organization of subject matter is such that related truths are 
grouped about real centers of interest. Thus, the fact that coal is mined 
in the Appalachians is mentioned in the chapter on Mining Districts. In 
manufacturing; the relation' of Appalachian coal to Lake Superior iron ore 
. . 
and to the location of the great steel industries is brought out. 
The first chapters of the book deal with plain facts about the 
earth, its relation to the heavenly bodies, et cetera. 
The Preface claims that "Wot:J,d GepgraP.hY is more than an occupational 
geography.n It includes the study of occupations but it does not stop 
there. It enables the pupil to consider world problems intelligently. 
The book is rich in maps, graphs and charts~ 
Activities.- At the end of each chapter there are summaries titled 
I Should Remember, topics for. discussion under Things to Talk About, and 
sets of suggestive exercises. 
2. Research Procedure and Techniques 
Problems of reporting findings.- After the three textbooks in geo-
graphy for the junior high school were selected, the problem of deter-
mining quantity and quality of occupational information in the textbooks 
was considered. 
Methods used. in r§J20rting fipcJjngs.- The techniques used in the 
examination of this problem were those of simple analysis, classification, 
tabulation and reporting • 
In order to make a complete inventory of all occupational infonna-
tion included in the three textbooks, it was necessary to examine care-
• 
• 
f"ull.y every page of each of the books. 
It was necessary to delimit the areas of possible research to the 
f'ollowing kinds of analysis and reporting: 
(1) An analysis of the frequency of mention of occupational titles 
in the chapters, sections or limits of the three selected 
textbooks. 
{2) A qualitative and quantitative analysis of concepts of occupa-
tions f'ound in the three textbooks. 
(3) An analysis of information referring to occupations and workers 
contained in the photographs found in the textbooks of the 
study. 
(4) An analysis of the frequency of suggestions for pupil activity 
referring to occupations and workers . contained in the selected 
textbooks. 
~ose of the above-mentioned. ana1yses.- The spread of' occupational 
titles is the first step in the appraisal of occupational content. But it 
is the quality as well as quantity of content which is important. The 
qualitative analysis, therefore, presents the kinds of concepts about work 
and workers, included in the text. As a result of' this analysis it is 
hoped the teacher will be able to determine the nature of occupational 
information she must provide in order to supplement the quantity as well 
as quality given in the book. 
Photographs are undisputedly a valuable source of information, and 
it is hoped that the photographs contained in the books selected .for this 
study have been used to reveal occupational concepts. The analysis is 
:18 
• 
• 
aimed to present the quantity o~ occupational information, as well as 
the quality o~ concepts expressed through them. This is done by present-
ing selected captions which contain information related to occupations. 
The follov-up of class instruction is carried out by the Ac:tiviti.§§. 
This phase of instruction is gaining more and more importance in making 
the classroom instruction meaningful, through the practiciU application 
of the knowledge gained. It is therefore an essential part of this study 
to examine the Pupil .Activity given in each text and to determine its 
content of occupational information. This analysis is qualitative as 
well as quantitative to reveal the e:xaet nature of the contribution 
which this section of the textbook may make, in the matter of impart~ 
information related to occupations • 
i9 
• 
• 
CHAPTER III 
ANALYSIS OF OCOUJ>ATIONAL TITL:ES 
1. Listing Occupational Titles 
Procedure for se1ecting titles.- In order to compile and present 
a complete list of' all the occupational titles included in the three se-
lected references, each book 'WaS exandned caref'ully to discover the fre-
quency of' occupational titles. This examination 'WaS not based on the 
total frequency of' occurrence. of' occupational titles, but on the frequency 
of occurrence in the chapters, sections, or units of the textbooks. Thus 
each occupational title was listed once for each chapter, section or unit 
in each book in which it was found. 
The justification for such an analysis is the belief' that knowledge 
of the spread and even the minimum frequency of' the occupational titles, 
should enable the teacher to make the max:imUln use of this ini'orma.tion in 
planning her teaching, so as to afford the maximum of occupational infor-
mation without hampering the teaching of' the subject matter itself. 
For simplification, the textbooks are coded as Book A, Book B, and 
Book 0, and refer to the following books: 
Book A -- Geography of a Wgrking World 
Book B - Our World Today- Asia, Latin .America, United States 
Book 0 - World Geograpb,y 
It should be noted that Book A is divided into ten sections; Book B 
is divided into four units, a,.nd Book 0 is divided into 15 chapters. 
20 
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After all the titles which bad an occupational connotation were 
listed, they were checked against the listing o£ occupational titles 
in the R£ctionarv of Occupational Titles. · 
The data thus obtained were a.ITallged in alphabetical order and ap-
pear in Table 1 1ilhich follows directly. 
Table 1. Frequency of Mention o£ :Occupational Titles in the Chapters, 
Sections or Units o£ the three Selected Textbooks 
.. 
Occupational Title Book A Book B· Book C Total 
(1) (2) ('3) J.il (5) 
' ' 
Anthropologists 3 
- -
3 
Architects 3 
- -
3 
.Artists 3 
- -
3 
Astronomer 
- -
1 1 
Authors 3 - 1 4 
~via tors 
-
1 1 2 
Baker 
-
1 
-
1 
Bankers 1 
-
1 2 
Barber· 1: 
- -
1 
Baseball player 1 
-
.- 1 
Beauty parlor operator 1 
- -
1 
Binder 1 
- -
1 
Blacksmiths 2 
-
1 3 
Blaster 1 
- -
1 
Blast furnace worker 1 
- -
1 
Bottle maker 
-
1 
-
1 
Brakemen 2 
- -
2 
Brick layer 1 
- -
1 
Building contractor 1 
- -
1 
Cable tender 1 
- -
1 
Camel driver 1 
- -
1 
ca.nip tenders 1 
-
1 2 
Canner 1 
- -
1 
Cannery worker 1 
- -
1 
\Captain 1 
- -
1 
Carpenters 1 
-
1 2 
Cattlemen 2 1 
-
3 
Cement worker 1 
- -
1 
Che£ 
' 
1 I - I - I 1 
(continued on next page) 
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Table 1. (continued) 
• 
Occupational Title Book A Book B Book C Total 
(l} (2) ('3) (L.J (I)) 
Chemists I 1 1 I I 
-
-
2 
Clerk 1 
- -
1 
Collectors 
.3 
- -
3 
Confectioner 
-
1 
-
1 
Contractor 1 
- -
1 
County Agent 1 - 1 
- -
Cotton-mill worker 
- -
1 1 
Copper smith 1 - - 1 
Cowboy 
- -
1 1 
Co~en 
- -
2 2 
Cultivator (shifting) 1 
- -
1 
Decorator 1 - - 1 
- Dentist 1 - - 1 
Designer 1 - - 1 
Designer (type) 1 - - 1 
Doctors 1 - 1 2 
Draftsmen 2 - - 2 
Driller 1 - - 1 
Drummer 1 - - 1 
Educator - 1 - 1 
.Engineers 2 .3 - 5 
Electrical workers 2 l - 3 
Factory workers - l - 1 
9 6 6 21 Farmers 2 
Farmer (Dairy) 2 - -1 - - l Farmer (Fruit) l - 1 Farmer (Fur) -
Farmer (Poultry) 2 - -
2 
1 
Farmer (Truck) 1 - - 1 
Farmer ( Oy.ster) 1 - -1 - 1 Farm laborer - .3 1 2 FisheTmen - l 
Fisherman {Commercial) 1 - -1 - - 1 Fish dealer 1 - - l Fire fighter 1 l 
-Fire warden - 2 1 - 1 Forest ranger 4 - - 4 Forest workers 2 - - 2 F~en l ... 1 Furniture JI!Bker 
... 
l 1 2 l -Gardeners • 
(continued on next page)-
Table 1. (continued) 
Occupational Title Book A Book B Book C TotaJ. 
(1) (2) (3) ~J (S) 
Garment worker I 1 I ' ' 1 - -Geologist ,( 1 
- -
1 
Glass blower 
-
1 
-
1 
Grader 1 
- -
1 Grocer 1 
- -
1 
Grower 
-
1 
-
1 
Harpooner 1 
- -
1 
Herdsmen 2 1 
- 3 Inspectors 1 
-
1 2 Inventor 
- -
1 1 Juggler 1 
- - 1 Laborers 
-
2 1 3 La~ers 1 
- -
1 
Lobsterma.n 1 
- -
1 Loggers 1 
- -
1 LGokout 1 
- -
1 Lumberjacks 1 
-
1 2 Lumbermen 4 1 
- 5 Machinists 1 
-
1 2 Maker 1 
- -
1 Manager 
-' - 1 1 Map-maker 
- -
1 1 Meat packer 1 
- -
1 Metallurgist 1 ' 1 - -M:llkman 1 
- -
1 
Millers 1 
-
1 2 Mill-worker 1 
- -
1 
Miners 6 1 1 8 Minister 
-
1 
-
1 
:Musicians 2 
- -
2 Night watchman 1 
- -
1 Navigator 1 
- -
1 
Oilman 1 
- -
1 Oystermen 1 1 
-
2 
Packers 1 1 2 2 
Packinghouse worker 1 
- -
1 Performer 
-
1 
-
1 
Photographer 1 
- -
1 
Pilots 1 
-
1 2 
Planters 1 
-
-
-
1 
Planters (rubber) 1 
- -
1 
(continued on next page) 
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Table 1. {continued) 
• 
Occupational Title Book A Book B Book C, Total 
(1) (2) ' (3~ 
_UJ (s) 
Plantation manager r 1 l 1 2 
-
Plant breeders 1 
- -
1 
Plasterer 1 
- -
1 
Policeman 1 
- -
1 
Porters 1 
-
1 2 
Printer 1 
-- -
1 
Proprietor 1 
- -
1 
Processor .1:; 
- -
1 
Processor (food) 1 
- -
1 
Prospectors 1 
-
1 2 
Publishers 1 
-
1 2 
Quarryman 1 
- -
1 
Ranchers 2 
-
"':" 2 
Ranchers (cattle) 3 
-
-
3 
Ranchers (sheep) 1 
- -
1 
Rangers 1 1 
--
2 
Repairman 1 
- -
1 
Road builder 
- -
1 1 
Robber-
-
1 
-
1 
Sailors 1 2 
-
3 
Salesman 
- l - 1 
'Seamen 2 
-
1 3 
Scientist 1 1 1 3 
Shearer 1 
- -
1 
Sheep -herder 1 
- -
1 
Shepherd 
- -
.1 1 
Ship builder 1 
- -
1 
$hip crews 1 
- -
1 
Ship outfitter 1 
- -
1 
Signaler 1 
- -
1 
Soldiers 2 2 1 5 
Spinners 1 1 
-
2 
Steersman 1 
- -
1 
Stone cutter 1 
- -
1 
Store keeper 1 
- -
1 
Street cleaner 1 
- -
1 
Surveyor 
-
1 
-
1 
• 
Tanner· 1 
- -
1 
Teachers 1 2 
-
3 
Telephone operator 1 
- -
1 
Textile machine operator 1 1 ' - ) . - I 1 
(continued on next page) 
• 
• 
Table 1. (concluded) 
Occupational Title Book A Book B Book C Total 
(I) J2l (3) 141 ( lj) 
Tool sharpener 1 I. • I 1 
- -Train crevs 2 
- -
2 
Trapper 1 
- -
1 
Trimmer 1 
- -
1 
Truck drivers 3 ... 
-
3 
Tumblers 1 
- -
1 
Typist 1 
-
... 1 
Watch maker 1 
- -
1 
'Weaver 
-
r 
-
1 
Whale catcher 1 
- -
1 
Wholesaler 1 
- -
1 
Wireless operator 1 
- -
1 
Worker (cement) 1 
- -
1 
Worker (wood) 1 
- -
1 
Writers 2 I 
-
I 
-
2 
Total 191 44 42 Zl7 
Smmparr of the dgta.- Table 2 given below shows a summary o.f the 
numper and frequency o.f occupational titles listed in Table 1. 
Table 2. Summary o.f Occupationalc Titles Found in Textbooks Examined 
Number of Per Frequency Per 
Book Code Occupationii.l Cent Distribution Cent 
Titles Listed of Titles 
_(l) (2) 131· (L,J (5J .(61 
Geography of a Working World A 142 68 191 69 
·em- World Today B 33 16 44 15 
~ 
World Geography c 34 16 42 16 
Total A, B, C 209 Zl7 
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Table 2 reveals that Book A bas 68 per cent of the total number of 
occupational titles listed in t~e three books; and this has almost a per-
feet corelation with the percentage of the frequency of distribution of 
titles in the three books. The explanation lies in the emphasis of the 
viewpoint of each text given earlier in the description of the same. 
Thus, Geography of a Working World, according to the foreword to the tea-
cher, "is a text in occupational geography," whereas Our World T9day 
strives nto enlarge the geographical experiences of' the children," and, 
World Geography aims "to organize the child's geographic knowledge from 
a wr ld point of viewe tt 
Only three occupations appeared in all three of the books. These 
were: Farmers - 21, Miners - S, and Soldiers - 5. Lumbermen - 5 and 
Engineers - 5 appear in two of' the three books with the same frequency 
a~ Soldiers. All other titles have a frequency distribution of less 
than five. 
Besides the occupational titles listed in Table 1, there were other 
titles which carried an occupational connotation, but which did not ap-
pear in the Dictionary of' Occunationa;t Titles. These are mostly general 
terms which describe a group of' occupations rather than a specific occu-
pation or duty. Such terms are: builders, businessmen, craf'tsmen, hun-
ters, manufact"Q.rel."S and traders. Table 3 f'ollows revealing all the non-
l/ 
listed titles appearing in the three books. 
J.l Not listed in the Dictionary of Oecupational Titles • 
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Table 3. The Non-listed Titles of Occupational Activities Included 
in the Three Selected Textbooks 
Occupational Titles Book A Book B 
Builders 1 
Businessmen 1 
Craftsmen 1 
Experimenter 1 
Explorer 4 4 
Government workers 1 
Handicraft workers 1 
Hewers of timber 1 
Hunters 6 1 
Hunters (commercial) 1 
Hunters (subsistence) 1 
Iron maker 1 
Manufacturer 5 1 
Manufacturer (shoe) 1 
Manufacturer (paint) 1 
Merchants 3 1 
Military leader 1 1 
Missionaries 1 2 
Philosophers 
Servants 1 
Scholars 1 
Shippers 1 1 
Steel maker 1 
Traders 5 2 
Wandering musicians 1 
2. Classification of Occupational Titles 
into Major Occupational Groups 
Book C 
1 
1 
,, 
Purpose of group classification.- A.f'ter the three textbooks used in 
this study were examined carefully for occupational title content and the 
frequency of its distribution, it was necessary to classify the occupa-
tional titles according to some standard £unetional groaping of oecu.pa-
tions in order to understand more fUlly the scope of occupational informa-
• 
• 
tion - the pattern of occupations~ the nature of the spread of titles 
among the several levels of occupational activity. 
28 
Areas to be considered in the classificatione- The classification 
ll 
selected is that given in the Dictionary of Occupational Titles Part II • 
Table 4. · Analysis of Occupational Titles Revealed in the Study 
by Functional Groupings 
Frequency: Totals 
Groups 'Book Book I Book of 
Totals 
of 
A B c Sub Groups Ma.j or GrQll.Ps 
Professional and Managerial 
Occupations 
Professional 27 11 5 43 
Semi Professional 7 2 2 11 
Managerial and Official 6 3 9 63 
Clerical and Sales Occupation~ 
Clerical and kindred 5 - - 5 Occupations 
$ales and kindred 2 1 
- 3 8 
Service Occupations 
Domestic Service 1 
"" -
1 
Personal Service 3 - - 3 Protective Service 11 4 3 18 
Building service, porters 1 1 2 24 
and workers·· 
Agricultural, Fishery, Fcrestry 
~ kindred occupations 
Agricultural, Horticultural 
and kindred occupations 33 10 9 52 
Fishery Occupations 12 2 2 16 
Forestry (except logging) 12 2 3 17 
and hunting and trapping. I 1 1 86 
occu ations p (Concluded on next page) 
l/ Dictionary- of' Occupational Title.s, Vol. II. Occupational Classifi-
cation; Second Edition March 1949. Department of' Labor, u. S. of America. 
• 
• 
Table 4. (concluded) 
I Ft'eauenC' Totals Totals 
Groups Book Book Book o'f of 
A B c Sub Groups Major Groups 
Skilled, Semi-skilled and 
Unskilled Occupations 
Skilled •25 6 4 / 35 
Semi-skilled 20 2 1 23 
Unskilled 7 2 2 11 69 
Occupations in non-manu'fac-
turing activities 12 1 3 16 16 
Miscellaneous Occupations 6 1 4 11 11 
Total I 191 44 42 m 277 
Table 5. Summary in Percentages of Occupational Titles Classif'ied by 
Functional Groupings 
Per Cent 
Book Book Book 
Functional Groups A B c 
Professional and Managerial Occupations 20.9 29.5 23.7 
Clerical and Sales Occupations ........ 3.6 2.2 
-Service Occupations 
• • • • • • • • • • • • • • a • • • • 8.3 9. 9.5 
Agricultural, Fishery, Forestry and kin-
dred occu.pa..tions . ......................... 30.3 31.8 33. 
Skilled, Semi-skilled, and Unskilled 
·'Occupa tiona . .............................. Zl. 22. 16.6 
Occupations in nan-manu'facturing 
activities ........... 4 .................... . 6.2 2.2 7.1 
Miscellaneous Occupations •.•..•... ~····· 3. 2.2 9.5 
• 
• 
Table 6. Percentages o£ the Totals o£ Functional Groupings in the 
Three Texts Combined 
Functional Groups 
Prof'essional and Managerial Occupations 
Clerical and Sales Occupations ••••••••• 
Service Occupations •.•••••••••••••••••• 
Agricultural, Fishery, Forestry and 
kindred occupations ••.••••• ~··········· 
Skilled, Semi-skilled, and Unskilled 
occupatiOns ••.•. · ....................... . 
Occupations in non-manuf'acturing 
activtties •••••••••••• ~ •••••••••••••••• 
Miscellaneous Occupations •••••••••••••• 
Per Cent 
23. 
2.8 
8.6 
31. 
24. 
5.7 
.3.9 
Total 
Frequency 
63 
8 
24 
86 
69 
16 
11 
277 
,, 
The spread of occupational titles show in Table 4 represents a dis-
tribution in all the ~jor classifications of the Dictionary of Ocgupa-
tiona1 Titles, Part II. Book A reveals a distribution of occupational ti-
tles in each minor classification; Book B does not include the clerical 
and kindred occupations group and omits the Domestic Service and Personal 
Service groupings also. Book C omits the 1118.jor classification Clerical 
and Sales Occupations, and also does not include the Domestic and Personal 
Service groups. 
ao 
The highest distribution of occupational titles is in the Agricu1tural, 
Fishery, Forestry and kindred occupa:~ions group, ID.th a frequency o:f S~ .. 
Out of this total, Agricultural, Horticultural and kindred occupations lead 
with 52 titles; Forestry {except logging) and Hunting is next with 17 titles; 
Fishery Occupations include 16 titles, and Trapping Occupations sub-grrop 
has one title. 
• 
• 
The Skilled, Semi-skilled and Unskilled Occupations gr0Up is second 
with 69 titles included. There are 35 titles classified as skilled; 23 
titles are classified semi-skilled, and 11 titles ·are included in the 
unskilled group. 
81.. 
The Jrofessional and Managerial Occupations group includes 63 titles, 
of which 43 are classified Professional, 11 are classified semi-profes-
sional, and nina are included in the managerial and official· group. 
·Following as a distant third is the Service Occupations group with 
a total of 24, of which 18 titles are mentioned in the Freteetive !Ser-
vice group; three titles are classified in the Personal Service group; 
two titles appear in the Building Service, Porters and Workers group, 
and one in the Domestic Service grotlp. 
Occupations in non-mariufacturing activities show a total of 16. 
This includes such occupational titles as miners, map-maker, and pros-
pector. 
Miscellaneous occupations includes a mention of 11 titles, andre= 
presents such occupations as drammers, inventor, and robber. 
The smallest distribution of occupational titles is found in the 
Clerical and Sales Occupations -with Clerical and Kindred Occupations inclu-
ding five titles; and Sales and Kindred Occupations three titles. 
The highest percentages of frequenc.y of occurrence of occupational 
titles for all the major classifications of occupations is in Book A. 
Books B and C reveal an average of 15 per cent of the total. frequency of 
occurrence of occupational titles in the three books. 
S.Pl!I!MIT and conc1usion.- Table 1 reveals that in the three selected 
• 
• 
Geography textbooks, examined £or their occupational inf'ormation content, 
the frequency of distribution of occupational titles is 277. This fre-
quency distribution represents a total mention of 209 occupations. 
Table 2 shows that Book A includes 142 occupational titles with a fre-
quency of' 191~ Book B contains 33 occupational_ titles with 44 mentions; 
and Book C has 34 occupational titles, mentioned in a f'requency of' 42. 
The contrast between Book A, and Books B . and C is evident. 
Table 4 reveals that Professional and Managerial Occupations, Agri-
cultural, Fishery, Forestry and Kindred Occupa. tiona, and Skilled, Semi-
skilled and Unskilled Occupations include the most f'requencies, against 
the rest of' the major classifications. 
Conclusion.- Two major conclusions may be drarm. First in the mat-
ter of the textbooks. There has been· a shift in the concept of' the f'ield 
of' geography from that of' the science of' names of places and their location 
to a study of relationships existing between the environment and man. Thas 
the later emphasis is more on the activities of people which bind them com-
monly in the world of' work. Book A seems to be an attempt to !'ill the 
latent need in the f'ield of geography, in which the author bas described 
the activities of many occupations at length. But, later it will be seen 
that even this technique o:f providing occupational information could be 
improved .. 
In contrasting Books B and C with Book A it is to be concluded that 
more textbooks are needed which ll1ill deal not only with the subject mat-
. ter as considered by the older school o£ thought, but which will handle 
the subject matter in relation to the ma.xilnum amount of occupational 
• 
• 
information that may be given with it. 
Second concl'Usion relates. to the teacher. Wit~ a total f'requency 
of occurrence o£ 277 occupational titles, the teacher should be able to 
find at least a springboal'd f'rom which to encourage pupils to inquiry 
into the nature of oceupationa.lllle. On the other hand, if this amount 
of occupational information is insufficient, it becomes incumbent upon 
the teacher to use as many activities and means of teaching as possible 
to make up for the deficiency • 
• 
CHAPTER ·rv 
ANALYSIS OF OCCUPATIONAL INFORMATION CONTENT 
BY TITLE3 AND TOPICS 
Procedure o£ Analysis 
M§tho4 of classifying information.-- In Chapter III, the occupational 
titles contained in the three geography textbooks examined in this study 
were enumerated, analyzed, and classified by the major occupational groups 
utilized in the Dictionary of Occ;upa:tional Titles. This analysis did not 
reveal the kinds of information given in the textbooks about the occupa-
tional titles, classified. In order to classify the specific information 
about occupation, it was necessary to develop another form of analysis 
which would present both a quantitative and qualitative analysis of the 
type of occupational information concerning work and workers. 
For a systematic classification of the kinds of information pre-
sented about each of the occupations, utilization of an occupation-outline 
seemed necessary. Such an outline must explore all the areas necessary 
for an occupational knowledge of the work. 
The occupational outline utilized in this study was selected becattse 
it covers all essential topics, according to the authors Max F. Baer and 
Ed:wa.rd C. Roeber. Following is the Outline for Content of Occ;unationa1 
ll 
Monograph with subdivisions o£ the major areas included:-
lf Max F. Baer and Edward c. Roeber, Occo,pationa.l Informa,tion. Its N.a-
ture and. Use. Chicago: Science Research Associates Inc. 1951. p. 64. 
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I. Nature of "the work. 
Definition of occtipation. 
Division and specialized branches. 
Activities of workers. 
Machines, tools, apparatus, materials used in performance 
of work .. 
TI ~ Size and distribution. 
Number of wol'kers engaged in occupation. 
Number of males and females engaged in occupation. 
Racial composition of workers. 
NUmber of workers according to function. 
Geographiea.l distribution of workers. 
Places of employment. · 
In. Outlook. 
Growth or decline of occupation. 
Supply of workers. 
Demand for workers. 
Relation 0f supply to demand. 
IV. Personal requirements. 
Psychological. · 
Character and personality traits. 
Physical. 
'Special abilities. 
Sex. 
Age. 
Race, nationality, citizenship, religion. 
V. PreparatiGn. 
General education required. 
General education considered desirable. 
Special training required. 
Special training considered desirable. 
Requirements for admission to special training. 
Limitations on numbers enrolled for special training schools 
offering special training. 
Cost of special training, :part-time work, scholarships and loans. 
Importance of post-graduate study. 
Practical experience required. 
Practical experience considered desirable. 
VI. Working conditions. 
Physical. 
Psychological • 
Social. 
Hours. 
Vacations. 
35 
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VII. Economic returns. 
Regularity of employment. 
Beginning earnings. 
Salary increments. 
Peak earnings • 
Life earnings .. 
Deductions for uniforms, equipment, et cetera. 
Pensions. 
Unemployment compensation. 
Other economic benefits. 
VIII. Occupational relationships. 
Lines of advancement. 
~elated occupations. 
IX. Entry into occupations. 
License and certification requirements. 
Membership in union or professional society. 
Placement .. 
X. .Advantages and disadvantages. 
XI.. Sources of further information. 
Professional associations, unions, employer 1 s associations. 
Pamphlets and books. 
Periodicals. · 
This outline has been slightly modified for the purposes of this 
study. Two areas, namely, Importance of Work, and Opportunities for Ad-
vaneement have been added from the outline classifying oceupa tiona.l infor-
' ll 
lDB.tion reported by George E. Myers. It was reasoned that Advantages and 
Disadvantages is not a suitable title :for an occupational area, because 
what might be advantages for one occupation in a particular environment, 
might be the disadvantages for the same, in another. Two areas, Limited 
Information and History of the Occupation, have also been added, to take 
care of conce~ts describing them • 
i/ George E. Myers, Principles.__and Techniques of VQOO:ti2nal Guidanc.§. 
New York: McGraw-Hill Book Company-, 1941, p. lll. 
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Thus, following are the .fourteen major areas into which the con-
tent of occupational information has been classified. 
I. Nature of the work • 
II. Importance of the work,. 
III.. Size and distribution .. 
IV. Outlook. 
V. Personal requirements. 
VIe Preparation. 
VII. Working conditions. 
VIII.. Economic returns .. 
. IX. Occupational relationships. 
X. Entry into occupations. 
XI. Opportunities for advancement. 
XII~ Sources of further information. 
XII!. Limited. information. 
XIV~,. ,History of the occupation. 
Method Qf recording and renortin~.- The data on occupational titles 
and occupational information on work and workers were compiled on threa-b,y-
five cards, as for the analysis shown in Table 1, noting Title, Textbook, 
Page, and the Category into which a concept of work belonged• 
The frequency of concepts regarding an occupation is not based on 
chapter, section or Ullit. Each frequency of title, if accompanied with a 
concept relating to it, was considered for classification. 
Table 7, following, presents the amount and type of information pre-
sented in the three textbooks, about occupations • 
• 
• 
Table 7. Number and Kind of Occupational Information Items Contained. in 
Three Selected Textbooks 
' . 
a ~ 
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Anthropologists 2 2 
Architects 1 1 
Artists 2 2 
Astronomer 1 1 
Authors 1 1 
Aviators 1 1 2 
Bakers 1 1 
Bankers 1 1 
Barbers 1 1 
Baseball player 1 1 
Beauty parlor operator 1 1 
Binder 1 1 2 
Blacksmith 1 1 
Blaster 1 1 
Blast furnace workers 1 1: 2 
Bottle makers 1 1 
Brakeman 1 1 
Bricklayer 1 1 
Building contractor 1 1 
Cable tender 1 1 
Camel driver 1 1 
Oa.m.p tender 1 1 
Canners 1 1 2 
Cannery workers 1 1 
Captains 3 1 1 1 6 
Carpenters 1 1· 
Cattlemen 1 1 
(Continued on next page) 
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Cement worker 1 1 
Chef 1 1 
Chemist J. 1 
Clerk· 1 1 
Collector J. 1 
Confectioner 1 1 
··Contractor 1 1 
County agent 1 1 
Cotton mill. workers 1 1 2 
Coppersmith 1 1 
Cowboy 1 1 
Cowmen 1 1 
Cultivator {shifting) 1 1 
Decorator 1 1 
Dentist 1 1 
Designers 1 1 2 
Designers (type) 1 1 
Doctors 1 2 3 
Draftsmen 2 1 3 
Driller 1 1 
Drummer 1 1 
Educator 1 1 
Engineers 1 I 2 3 
Electrical workers 1 1 
Factory w0rkers 1 1 
Farmers 4C 2 8 4 2 6 1 63 
Farmer (daicy) 1 1 2 
Farmer {fruit) i 1 Farmer (fur) 1 
Farmer (poultry) I 1 I 1 ' 
(Continued on next page) 
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Farmer (truck} 1 1 
Farmer (oyster) 1 1 
Farm laborer 1 1 
Fishermen 16 8 1 2 3 30 
Fishermen (commercial) 4 1 5 
Fish dealer 1 1 
Fire fighter 1 1 
Fire wardens 
.2 1 3 
Forest rangers 2 2 
Forest workers 4 1 1 6 
Foundry men 1 1 
J Furniture makers 11 2 garment worker 1 1 
Geologists 21 3 
Glass blower 1 1 
Grader 1 1 
Grocers 2 2 
Grower 1 1 
Harpooner 1 1 
.Herdsmen 4 4 Inspector 1 1 
Imrentors 2 1 1 4 Juggler 1 1 
Laborers. 11 1 3 
Lawyers i 1 Lobstermen 1. 2 
Logger 1 1 
Lookout I 1 
LUlllberjacks l 1 1 1 3 Lumber men 4 1 1 6 
( Conti.naed on next page) 
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Machinists· 1 1_ 2 
Maker 1 1 
lf.ta.nagers 2 1 3 
Map llla.ker 1 1 
Meat packer 1 1 
:Metallurgists 1 1 2 
Milkman 1 1 
Millers 2 2 
Mill-workers 2 2 
Miners g 2 3 l13 
Ministers 2 2 
Musicians 2 2 
Night -watchman 1 1 
Navigator 3 1 4 
Oilmen 1 1 
Oysterman 1 1 
Packers 1 1 
Packing house worker 1 1 
-Performer 1 1 
Photographer 1 1 
Pilot 1 1 
Planters 1 1 2 
Planter {rubber) 1 1 
Plantation (manager) 1 1 2 
Plant breeders 1 1 
Plasterer 1 1 
Policeman 1 1 
Potter 1 1 •
• 
. 
Printer 1 1 
Proprietor 1 l 
(Continued on next page) 
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Processor 1 1 
Processor . (:food) 1' 1 
Prospectors 2 1 1 1 1 6 
Publisher 1 1 
Quarrymen 1 1 
Ranchers 3 1 4 
Ranchers (cattle) 1 1 
Ranchers (sheep) 1 1 
Rangers 1 1 
Repairmen 1 1 
Road builder 1 1 
Robber 1 1 
Sailors 1 1 1 3 
Salesman 1 1 
Seaman 1 1 
Scientists 4 4 1 
' Shearer 1 1 Sheep herder 1 1 
Shepherd 1 1 
Shipbuilders 1 1 
Ship crews 1 1 
Ship outfitters 1 1 
Signaler 1 1 
Soldier 1 1 
Spinner 1 1 
• 
Steersman 1 1 
Stone cutter 1 i 
Store keeper 1 1 
Street cleaner 1 1 
Surveyor 2 2 
(Continued on next page) 
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Tanner 1 1 
Teachers 1 1 2 
Telephone operator 1 1 
Textile machine operator 1 1 2 
Tool sharpener 1 1 
Train crews 1 1 
Trappers 2 1 3 
Tr:illlmers 2 2 
Truck driver 1 1 
Tumbler 1 1 
Typists 1 1 2 
"Watchmaker 1 1 
"Weaver 1 1 
'Wbal.e catcher 1 1 2 
Wholesaler 2 1 3 
"Wireless operator 1 1 
Worker (cement) 1 1 
Worker (wood) 1 1 
Writers 1 1 
Table S £ollowing directly presents a summary in total £igures and 
percentages o£ the_major occupational areas and their £requeney revealed 
in the three textbooks used in this study,. 
• 
Table 8. St!lllJD8;cy of the Number and Kind of Occupational Information 
Items Contained in three Selected Textbooks 
Total 
Occupational Area h-equency Percentage 
Nature of the work 222 6l.3 
Importance of the work 56 15.4 
Size and distribution 23 6e3 
Outlook 3 .s 
Personal requirements 11 3. 
Preparation 1 .2 
Working conditions 26 7.7 
Economic returns 1 .2 
Occupational relationships 
Entry into occupations 
Opportunities for advancement 
Sources of further information 
Limited information 16 4.4 
History of the occupation 3 .s 
EOCposition of TAble 7.-- Table 7 reveals that 277 frequencies of men-
tion of 209 occupational titles are accompanied with 362 concepts related 
to work and workers. These concepts are classified under fourteen maj er 
occupational areas, included in an occupation-outline developed for this 
study, dravm largely from the Outline for Content of Occu.pational Mono-
graph from Baer and,Roeber's Occupational Information. 
Of the 362 concepts of occupations, in the three selected textbooks, 
222 are classified in the area Nature of Work; thus 61.3 per cent o:f the 
total information about jobs, in these books, concerns the description of 
occupations. · As .has been said before, Book A "is a text in Occupational 
Geography" and describes the processes of work at considerable length, 
which is mainly a description of the nature of work. But the abundance of 
one kind of information regarding occupations is not adequ.ate. The 
• 
:paucity of infol'1Dation in the other areas, and the complete lack of it 
in some, presents a marked contrast to the general information in the 
wea o:f nature o:f work. 
Importance o:f the work is described in 56 concepts, or 15.4 per 
cent o:f the total :frequency. Working Conditions are described in 26 
of 7.7 per cent of the total concepts. Twenty-three concepts or 6.3 per 
cent are related to the Size and Distribution of occupations. The next 
few areas present even a greater contrast to the nature o:f work. Limited 
Information expresses a mere mention o:f a title; concepts included in 
this area were carefully examined to see if they yielded any information 
which could be classified under the descriptive areas. The :following 
quotation exemplifies the kind of situations treated under Limited Infor-
mation: nThough they were good :fighters, they were no match :for the 
trained Spanish soldiers, and were quickly subdued. tt (Book C, p. 290. ) 
- There are 16 occurrences of occupational titles which are categorized 
as Limited Information. Eleven concepts reveal Personal Requirements for 
various occupations, making 3 per cent of the total. Outlook and History 
of the Occupation each include three concepts of ~8 per cent o:f the total 
information; and Preparation and Economic Returns are expressed in a sin-
gle concept for each, or .2 per cent of the total. The quotations in-
cluded in these areas will be presented in the section on Selection o:f 
Quotations. 
The picture becomes worse with no information about occupational re-
lationships, Entry into Occupations, Opportunities for Advancement, and 
Sources o:f Further Information. 
• 
• 
Conclusion.- The present research indicates that the three typical 
textbooks in geography, selected for this study, present the greatest 
amount of occupational information through the concepts relating to the 
Nature of Work. They do not, however, furnish a representative amount of 
information on some of the topics considered in the outline which included 
fourteen major occupational areas, and neglect three areas. 
It might be well to note again that in contras~ to Book A, which 
deals with the World of Work, Book B and Book C are mainly concerned with 
presenting geographical facts, and techniques such as map projections, 
graphs and diagra.."ll.s, that an adequate presentation of their point of view 
does not allow for richness in occupational information. There is room 
for improvement in the manner of relating the subject matter because 
geography, of its very nature, must relate itself to man, primarily to 
his varied activities, throughout the vorld, for geography ia the study 
of man in relationship to his environment. That is the story of the 
1-Iorld of Work. 
This, hovever, leads to a positive conclusion with regard to the 
part of the classroom teacher. If she has such an abundance of the de-
scription of the various occupations, she has a marvellous opportunity of 
filling the deficiency through the many teaching aids which can be utilized 
to enrich the study o.f the textbooks 'With more complete occupational infor-
mation. A springboard may be all that is necessary in :many a situation in 
which an amazing amount of information may be imparted through expert 
handling on the part of the teacher$ 
• 
• 
CHAPTER V 
ANALYSIS OF CONCEPTS OF WORK AND WORKERS 
1. Selecting Occupa. tiona.l Concepts 
Importance of guali]ati~ ana1ysi~~-- The analysis presented in 
Chapter IV, under the 14 major occupational areas, furnished qualitative 
and quantitative data on kinds of information found in the textbooks of 
the study; but· the development of the analysis by occupational area did 
not reveal the types of concepts upon which the analysis is based. The 
importance of the type of concepts presented in a typical textbook is 
obvious. From the early stages of developing an occupational plan, it 
is desirable that a child obtain an increasingly extensive and rich back-
ground of information about work and workers. A description of occupa-
tion, including its division and specialized branches, the activities of 
the workers and the machines, tools, and apparatus used in its perfor-
mance may form the basic background of the choice of an occupation. It 
is of utmost importance that growing adolescents and young adults realize 
the significance of personal requirements including character and per-
sonality traits~ special abilities, physical and psychological make-up of 
the individual, in the choice of a vocation9 Of equal significance is the 
information given about the preparation needed for a partieular job, from 
as early a stage as possible, so that adequate, long-range planning may be 
made possible. This item includes many factors of practical importance, 
such as general education required, special training required and con-
sidered desirable, requirements for admission to special training and 
• 
~· 
others. ~ctual figures on income subject to change, are not o£ permanent 
value, but the total concept of remuneration, which not only means econo-
mic returns but also working cond.i tions which include the physical, psycho-
logical and social aspects, together with the hours and vacations of an 
occupation, may become the deciding factor for an individual to make the 
choice of his career. The consideration of this complex factor in its 
totality will develop in the pupil a sense of vocation and enable him to 
focus his economic and idealistic aspirations. 
The occupational information about the above-mentioned occupational 
areas may lead a child to inquiry about an occupation.. Then information 
included about occupational relationships, entry into occupations, oppor-
tunities for advancement, and sources of further information, should be o:f 
great help. The outlook of an occupation, describing its growth or decline; 
the supply and demand for workers, and the sise and distribution of an oc-
cupation also are likely to influence the choice of a career; but these 
factors might be of greater significance to the adult mind. 
The aim of the chaDter is to present representative statements of 
occupational concepts which were related to the various types or areas of 
infonna.tion and were found in the three selected textbooks in geography. 
Chapter IV revealed that concepts have not been found for all the occupa-
tional areas. The areas Nature of Work, Conditions of Work, and Importance 
of Work include the greatest number of conceptse Their representation, 
therefore, is larger than those areas which present a single concept or at 
the most, three. 
Methgd of selecting quotations.- Two possibilities in the matter of 
reporting sample quotations exist.. First is to report the occupational 
• 
• 
concepts related to an occupation, under an occupational area, the same 
number of times f'rom each textbook. This will yield the following pattern: 
Working Condition§ 
1. Farmer Book A 
2. Farmer - Book A 
3. Farmer - Book A 
1. Farmer - Book B 
2.. Farmer Book B 
3.. Farmer - Book B 
1. Farmer 
2 .. Farmer 
3. Farmer 
Book C 
Book 0 
Book C 
This could be modified by reporting about three occupations in nine 
quotations, one for each f'rom each textbook. This was developed according 
to the following pattern: 
" 
Working Osmditions 
1. Farmer - Book A 
2. Fisherman Book 4 
3. Forest Ranger - Book A 
1.. Farmer - Book B 
2. Fisherman Book B 
3. Forest Ranger - Book B 
1. · Farmer - Book 0 
2. Fisherman Book 0 
3. Forest Ranger -Book 0 
Such a selection is advantageous for the purpose of yielding a com-
parison of the types of statements made about an occupation within the 
same occupational area, in the three selected textbooks.. Its importance 
is accentuated by the fact that the three books varied so markedly in their 
content of subject matter. Book B deals with Asia, Latin America, United 
States', thus describing countries where standards of ~i!ing differ 
widely. Book A describes mainly the mechanised processes of' industry ~: ~""'' 
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·so 
and agriculture. Thus, each must give a different picture of the world.ng 
conditions of a farmer or a fisherman or a forest ranger. 
The limitation of such a selection lies in the fact that no more than 
three occupational titles have been mentioned in all three of the text-
books examined in this study. Also, that there is no single occupational 
title accompanied by eoneepts relating to all the occupational areas in all 
the textbooks. 
Therefore, the scheme followed in this report is to present the re-
presentative concepts related to the major occupational areas, including 
the three books .. 
The quotations follow directly, under the occupational area to which 
they relate; the reference to their location follows. 
2. Representative Statements of Occupational Concepts 
Nature of Work 
From Geography of a Working Worlg: 
"For hundreds of years Norwegian fishermen have gone to the Lo-
foten Islands in the spring. For a long time these fishermen just 
used their best judgment as to .wen it was time to go. Then they 
began to use telephones and radio. Since World War II the Norwegian 
fishermen have been using radar to locate schools of fish. tt p. 47. 
11The peasant farmers of Southwestern Asia -ase plows pulled by 
oxen. The plows are made of '-lOod. and are simple. other tools, too, 
are simple. Many of them have not changed much in several thousand 
years .. n p. 71. 
"Sonia .f.ru:,:mers specialize, although they live in a region of gen-
eral farming.. There are dairy farmers, truck farmers, paul try far-
mers, and fruit farmers.u p. 88 .. 
"The te.rmer may belong to a hog or cattlebreed~rs association .. " 
p. B7. 
• 
• 
"The agientists experimented with finding the best varieties 
of crops for the climate and soil area by area. tt p. 94. 
nA camP=tender hitches horses or perhaps a ·truck to the wagon, 
and pulls it to a spot surrounded by good grazing land. tt p .. 101 • 
"When a l,Q_okgq:!( in his tower sees smoke, he oa.lls the nearest 
forest ranger station and reports.. He gives the exact direction of 
the smoke from his tower. n p. 137. 
11Forest ran~ers fight insects that damage the trees. They watch 
for damage by animals. An important part of the job has always been 
protecting young trees." p. 137. 
ttGeo1ogist;~ are scientists who study the materials of the 
earth." p. 169. 
"When a new section o:f the coal seam is to be mined, the minera 
.first open up tunnels to the farthest point in the new area." p. 170. 
"In practically every country in the world, farmers keep flocks · 
of sheep and clip their wool." p. 225. 
"The blacksmi'Yl shaped wrought iron into needed objects by .forging." 
p. 250. 
ttEngineers and draftsmen must draw up specifications f'or every 
part. tt p. 258. 
urn addition to a f'ew power tools, furnitwe 1Mketa use handsaws, 
planes and knives." p. 261. 
"The JJB.tqhmaker works on a little plaster block with a hollow in 
the top that fits the works of the style of watch he is meking.n p. 261. 
n A nayieator is an expert trained to find his way over the ocean. 11 
p. 277. 
"The type-deaigner still cut;. the letters on tiny blocks of' 
wood, but he did not use the blocks for printing." p. 291. 
11The :manager of' the e1emor may sell some of the wheat to 
milling companies and other buyers, but usually his job is to collect 
the wheat from the f'armers. He grades it, sorts it, and sends it on 
in carload lots." p. 313 • 
11Ma.ny cqmmercial fishermen own their own boats and are in 
business :for themselves." p. 317. 
vust.on Unjyer~i"t1. 
3chQOl o! fua~ca]loi 
Libruy __...,-- · 
• 
• 
"The who1esaler does not do business just with the grocers in 
his own city. He gets orders from grocers in towns from miles 
around. n p. 321. 
"There is a night wa;tehman to guard the· building when the other 
workers are not there." p. 342. 
From 9ur World Tqda.y: 
1
'Most of the farms in Japan are small and are o'Wtled by the ~­
~themselves. All of the fanners household help "With the varied 
f'arm ~sks. Practically no machinery is used, and nearly all the 
work is done by band 'With hoe and spade. Occasionally an ox or a 
horse is used for some of the heavier work. n p. 49. 
From Wgrld G~o~phy: 
"Individual miners sometimes secure this gold by placer mining. 
One method is te scoop up water, sand and gravel in a pan, and 
whirl it rapidly." p. 109. 
"The lumberjacks broke this jam by climbing with spiked shoes 
to the centre of it and picking out one log at a time with steel-
shod poles and hooks .• tt p. 91 
"Fire ;m.rdens enforce regulations against careless use of f'ires 
and direct the fighting of' fires when they are detected." p. 96. 
ttForest rangers enforce regulations, fight fires, clear roads, 
oversee lumbering, and clean out underbrush and undesirable growth." 
p. 98. 
nThe §be;Qherd. drives and manages hundreds of sheep with the aid 
of one. or two dogs and a gun·to fight off prowlers. With a small 
tent and a few supplies he drives his flock in the swmn.er to the 
high mountain parks, sets them to grazing and watches them througlh 
the varm months. His task is not usually difficult, but the herder 
has n.o movies, no good books from the public library, no ba.ll games, 
no entertail'lment; he has hardly any human company at all. n p. 80. 
Importance of Work 
From Qeography of a Working World: 
ttBetween the tree and the paper lies the work of many, man:,y 
people - lumberjacks, truck d,riyera, train creys, and workers in a 
Rf\Per mjJ l• tt P • 3 
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"LJ.llllbermen, farme;t€!, m:inel:§, train crews, .ship crews, ]ruck 
driven1, workers i,n dozens of !actories, photographer§ who took the 
pictures, dra.ftsmen who drew the maps, ~ypists, binders - these are 
some of the people vho make a book.n p. 4 • 
"At first New York ws a trading city. Nearly everyone who worked 
there bad something to do with buying, selling, or shipping goods. 
Shipo'Wilers and sailors lived there.. Merchants lived there who bought 
goods from the farmer and shipped them out by sea, or bought imported 
goods and .sent them in small quantities to thousands of communities .. 
In the offices of shipololllers and merchants were £lerka who kept re-
cords~ Men packed and unpacked goods·, stored them in w.rehouses, 
hauled them in lolagons from boat to warehouse and from warehouse to 
boat. There -were .ahi,pbpj1d8rs and .ship gutfittez:s. Then there were 
the .atore }reeper§ wo sold groceries and hardware and cloth to aJ.1 
these men and their families. 
Besid~s these people, there were docto~ and layvgrs, teacher~ 
and m?pisters• There were actors and mJlSiciaru;.. There were laundry 
workers, ~erva.nts and gardeners. There were .skeet cleaners, firemeJa, 
and policemen. There were all the people who had· a part in governing 
the city.n p. 15e 
nspecia.lized RQYltrv farmers provide most of the poultry and eggs 
that are for sale in stores,." p. 218. 
53 
11Farmers also produce textile fibres for clothing and raw materials 
for many industries .. " p. 313. 
From World Geography: 
uAviators themselves contribute to the records through· observa.:. 
tion and reports of conditions during regular flights and in special 
altitude flights." p. 46. 
"Trappers secure most of the valuable furs we see ia the shop 
windows.n p. 66. 
"Every industry bas obstacles to overcome and needs inyentors 
to devise ways of overcoming them., n p. 178 .. 
Conditions of Work 
From The Geography of a Working World: 
neut at the foot of the Rocky Mountains a lonely sheepherder is 
watching hi~ flock of sheep • ., p. 4. 
• 
• 
ttThere are miner-» in some very dry areas in Australia and on 
the Pacific slopes of South America~ff p. lS. 
"The whalers go fa.rtheJ;" from home than any other fishermen. They 
spend the summer in Antarctica.n p. 50 • 
11The Planter§ work long hours, backs bent, feet and bands in the 
dirty mud of the rice fields. n p. 7 4. 
From Our World Toc:Iq: 
/ 
"The ~rB are aided by a moderate and humid climate which in-
creases the productivity of the soil and enables two or three crops.n 
p. 49. 
"The Ayma.ra Indians are the farm ]&.borers.. They have a bard 
struggle against cold, hunger and the fact that many of them are con-
stantly kept in debt by the o\lllers of the land. n p. 104. 
From World Geo~phy: 
ttTrappexa find their best opportunities in districts where 
there . is room. to roam and many places of concealment. These men 
lead lonely iives; the farther they travel from civilization, the 
more wild animals they may find. Many of them build winter cabins 
several days • journeys from the nearest settlement and remain out of 
touch with the world for months., n p. 66. 
"Fishermen and ((B-pnery workers are transients - they live at the 
salmon rivers only for the f'ew weeks of' the short season.ltt p. 71. 
"Formerly lumbering was dangerous work. Northern lumber:UlCM 
went into the woeds in the late fall. They lived together in unsani-
tary lumber camps, working strenuously all day in temperatures some-
times many degrees below zero .and 1:swapping yarns' in the evening, 
around the.red-hot stove of the bunk hotise. 
Modern logging is a great deal f'aster and saf'er. The lUlllber-
jacks live vdth their f'am:Uies in to'Wlls built by the lumber companies 
at the scene of operations. The railroads take them to work in the 
morning and bring them l:ack at night." p. 91. 
ltThe old-f'ashi.oned wospector spending his life searching for 
riches, in the rocks, was a picturesque figure. Starting off' into 
the mountains with supplies of' f'ood, with pick, shovel and pan as 
equipment and with only his pack animals for company, he pursued his 
search alone.n p. 102. 
• 
• 
Size and Distribution 
From Geography of a Working W grld: 
"In the northeast 617,732 people are i:armers, fishennen., and 
forest workers,or five one-hund.redths .. 11 p. 19. 
"India is part of this region. More than 67 per cent of the 
people are farmer~, {ishermen and hunters. Less than 10 per cent 
are in manufacturing, less than 2 per cent are in transportation, 
a little more t~An 5 per cent in trade and less than 10 per cent 
in the service industries. n p. 20. 
"Furs are important in northern Europe and Asia, but a smaller 
percentage of the people are hunter§ and ~ppers than in America~" 
p. 29. 
"Compared with the number of farmers or factory workers, the 
munber of fishermen is very small. tt p. 31 
"In the U. S. less than one fifth of the fishermen fish in 
fresh ~ter." p. 32. 
"About three fourths of the people of southwestern Asia are 
still tarwers.n p. 72. 
From Pur Wgrld T9dgz: 
11Nine tenths of the people are ~a.rmers, the majority of wham 
are very skilf'ul. n p. 44. 
ttAt first Chinese and then Japanese came to the islands in 
large numbers to work on the sugar plantations, but laborers now 
come from the U. :S. 11 p, 297. 
"Such hunter@ and fishermen were the North American Indians of 
colonial times." p. 65. 
ttFisheymen from various countries came to the Newfoundland 
fishing grounds each year." p. '71. 
Limited Information 
From The Geography of a Working World: 
lfThe tube will become part of a trombone. You v.tll hear a 
musician in a band play it. It p. 6. 
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"The grocer has on his shelves two or three different brands 
oi' canned soup." p. 319. 
"Shipwrecked sailors in life boats and fiyers i'orced down in the. 
water i'eel coni'ident on the regular sea lanes. 11 p. 322 • 
From w World Today: 
;,_' 
. ~ 
llEptineers claim. that 7 ,oOO,OOO acres adjacent to the rivers could 
be irrigated in winter." p. 19 • 
"Some oi' the leading eduea,tors oi' the wrld have been brought to 
China to assist in the work.n 
"Though they were good fighters they were no match i'or the 
trained Spanish so1diers and were quickly sul:xiued.." p. 290. 
From World Geography: 
11Map makers have certain special lines and i'igures which they 
use to represent roads, etc." p. 26. 
Personal Requirements 
From The Geography oi' a Working World: 
"The real :Qeasant farmer is conservative." p. 76. 
ttA dairz farm~ is a very busy man and he must also be a very 
careful man. " p. 89. 
"Graders are among the most highly skilled employees of' the 
packing company. " p. 216. 
ttThe desim~ must be an artist, because the people want their 
automobiles to be. beautiful." p. 258e 
"The mapager of the elevator must be an exp.ert judge oi' wheat .. " 
p. 314. 
From V{w:ld Gepm:plrn 
"The cod are taken by small seaworthy vessels, carrying hard-
working crews oi' veteran fishermen.n p. 70. 
• 
• 
Outlook 
From The Geography of a Wor}Qn~ World: 
"A graph of Eskimo occupations would not now show 100 per cent 
hunters and fishermen." p. 26. 
"The most primitive farmers in the world today are the shiftw 
gyltiyators." p. 64 
From World Geogritphy: 
ttThe cattleman today bas less adventure than the old type cow-
boy, but as much work." P~ 81. 
History of the Occupation 
From: Geography of. a Working World: 
ttAt about that time European n,e.yigators first 'bad compasses." 
p. Z77. 
"Voyages were long and slow, but the captains gradually learned 
facts about the ERrth that made travel less difficult. n p. Z7S. 
"Publishers soon began trying to give them news about current 
events. They printed interesting news items on single sheets of 
paper. Thus newspapers began." p. 291. 
Economic Returns 
From Geography of a Working 'World: 
"Peasant farmers bad so little to spare that they were not 'Will-
ing to trade many products for other gooos. n p. 302. 
qeparaticm 
From World Geography: 
"The modern prospector is usually a trained geologist, employed · 
either. by the government or by a large corporation. n p. 102 • 
• 
•• ... 
3. Conclusions 
Su:nuPa.rr of the guota.tiqns.- The quotations presented from the 
three selected junior high school texts in geography reveal that there is 
a vdde variety of occupational information content in the textbooks, both 
with regard to the number of occupations is concerns, and the richness 
of concepts relating to the subdivisions of an occupational area. For 
instance, it is evident that there is a richness of material about the 
life of a .farmer, not one type of farmer but of many types and in ma.ny-
lands. This is helpful because it serves as the desired basis of com-
parison, and gives the students a broad outlook of. the occupation. Duties 
of a forest ranger are described in two books, and both quotations have 
been used for the purpose of comparison. The selection, it may be Sa.id, 
was not on the basis of presenting as many occupations as possible, or 
to present as many aspects of an area referred to as possible; it was to 
reveal the kinds of concepts included in an occupational area under its 
various subdivisions, and also to present the fact that the textbooks 
have made reference to a large number of occupations. 
5S· 
It is clear that Book B, Our World Todaz., bas a very small contril::ntion. 
There is no quotation from it under Importance of Work, Personal require-
menta, or Outlook, History of the Occupation or Economic Returns. 
Book C, World Geography, does not present any concepts under Siz~ 
and Distribution, History of the Occupation, or Economic Returns. 
This is one side of the picture. Besides the single concepts under 
Preparation, .Economic Returns, three each under Outlook and History of 
the Occupation, 16 with Limited Information, there is no representation 
made of Entry into Occupations, Opportunities for :Advancement, or Sources 
of further Information. 
• 
Conclusion§.- These conclusions necessarily follow. The occupa-
tional information content in textbooks should not only be the abun-
dance of occupational titles, but adequate information concerning them • 
Also, it is not satisfactory to have a fe~ of the occupational areas 
described almost completely and the others which call for more specific 
facts and figures to be neglected. Remembering- that the prime purpose 
of a textbook is to impart information in the ·subject it is dealing 
with, it is still to be maintained that textbooks in geography for the 
junior high school can become a richer source of information in occu-
pations. 
A second conclusion pertains to the teacher. In the present stt~ 
it is revealed that the teacher has an excellent opportunity for dealing 
with such infol~tion as concerns some adequately described occupations 
-within particular areas. There are other occupations merely mentioned, 
and areas of information absolutely neglected. It is there that the 
classroom teacher's resourcefulness and ingenuity must find its greatest 
challenge. Through a program of classroom activities, together -with acti-
vities outside the school, the teacher can hope to ;meet in large measure 
the need of adequate occupational information especially at the junior 
high school level, at which stage it must be considered absolutely 
indispensable. 
CHAPTER VI 
• EV .ALU.A.TING THE OCCUP ATION.AL SIGNIFICANCE OF THE PHOTOOR.APH REFERENCES CONTATIOO IN 
THE SELECTED TEXTBOOKS 
1. .Analysis of Photographs 
S~lecting nhotographs~-- With the increasing emphasis on audio-
visual education, the fact that the -written or spoken word alone is not 
the only avenue of imparting information is connnon knowledge. The use 
of illustrations in instructional material is being increasingly recog-
nized as one valuable means of conveying ideas. 
The purpose of this chapter is to investigate the significance of 
photographs, with regard to their content of occupational information, 
in the three selected junior high school textbooks. 
Procedure of recording the tzoes of occupational information.-- One 
possibility in recording the types of occupational information in photo-
graphs, is to limit the analysis to such photographs as depict certain 
selected occupational concepts. They might be Tools and Equipment, 'Work-
ing Conditions, or Duties Performed, and the content of photographs is 
classified under these selections. This procedure has not been chosen in 
this study, for it seems to pack information too tightly into the pre-
• 
stated compartments, and bar from a full revelation of the. kinds of con-
cepts that the photographs present~ 
Each photograph in the three textbooks -was examined and those tba t 
• 
• 
revealed any occupational information were noted, on a 3 x 5 card, giving 
the book, the page, and the ac:companying caption. These captions and the 
photographs they represented were then classified according to the nature 
of their ocCUpational concept. Thus, the following concepts were deduced: 
(1) Nature of the Work; (2) Working Conditions; (3) ~portance of the 
Work; (4) Tools and Equipment Used; (5) History of the Tools and EquiP-
ment; (6) History of the Occupation; (7) Processes of Work Depicted; 
(S) Related; (9) Personal Characteristics of Workerse This list repre-
sents the total concepts revealed in the three ,books. 
The numerical rasul ts of this examination are presented in the table 
which follows directly. 
Table 9. Frequency of Information Referring to Occupations and Workers 
Contained in the Photographs Found in the Textbooks o:f the 
Study. 
Occupational Information Area I Frequency o:f Occupational Concepts 
Book Book Boo1 
A % B % c % Total % 
Nature of work • ~ • • . . . . .. . 65 36 53 42 28 36 146 35 
Working conditions • • . . . . . . 24 13 16 12 16 20 56 14 
Importance of the work • . . . . . 11 6 2 1 2 2.'1 15 3. 
Tools and equipment . . .. . . . . 3S 20 29 23 19 24.r 86 22 
History of the Tools and Equipment 7 4 '4 3 1 1 12 3 
History o:f the occupation. . . . . 7 4 3 2 4 5 14 3. 
Processes of work depicted . . • • 12 6 13 10 3 5 28 7 
Related . . . . . . . • . . . . . 14 8 7 5 4 3. <; 25 1. 
Personal characteristics • . . . . 3 2. 1 8 
-
l. 1 
Total . . . . . . . . . . . . . 181 128 77 386 49. 
Total number o:f photographs 
776 in each book. • . . . . . . . . • 180 422 174 = 
9 
7 
4 
• 
• 
Concepts revea.led through the photographs.,-- The above quantitative 
analysis of the occupational content of the photographs examined, reveals 
that the total number of 776 photographs contained in the three text-
books of the study, presen-:t 386 references to nine occupational areas, 
under which their concepts were classified. It should be noted that 
some photographs presented more than one occupational concept. 
Nature of work.-- A photograph is arrested motion, and does not de-
pict the total performance of a specific du~Y~ Yet, the graphic por-
trayal of even one phase of the nature of a job, may reveal its hazards, 
or its relative comfort, its exactness or its independent :freedom. The 
factors included in the nature of a. job are among tlle most likely to in-
fluence the choice of' an occupation in the I)lind of a growing teen-ager. 
This study reveals that of the total of 386 frequencies, l46 are re.ferences 
to the nature of work, 35 per cent of' the total information, By far the 
highest percentage of any other area. 
Book A contains 65 references, or 36 per cent of its total of 181, 
depicting the nature of •mrk. 
Book B reveals the highest,frequency of 65 of its total 128, a per-
centage of 42 in this area. 
Book C follows suit and reveals 28 frequencies, or 28 per cent of its 
total of 77 frequencies, in this area. 
Working Con4itions.-- This occupational area in its analysis is the 
consideration of the environment, and reveais in its portrayal indoors or 
outdoors work; rugged terrain or the ocean, a city office or an open 
ranch as the setting for the performance of a. job. Many a description of 
surroundings may fail to impress the mind through words only, but may 
~· 
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• 
become alive t-Then depicted photographically. 
The table reveals that 56, or 14 per cent of the occupational re-
ferences in the photographs, pertain to the working conditions. Book A 
contributes 24, or 13 per cent of its references, in this area; Book B 
contributes 16 references, or 12 per cent of its total of 12S fre-
quencies; and Book C presents 16 references also, but 20 per cent o:f its 
total of 77 :frequencies. 
This area takes the third place in the totals for each area, with 
) 
14 per cent of the references out of a total of 3S6. 
I 
Importance of the work.- The possibility of revealing the irnpor-
tance of the work in a photograph might be questioned, for the perfor-
mance of all duties is important, it might be argued, and therefore may 
be classified under the Nature o:f work. It should be noted at this 
point, that the examination of photographs included the information re-
vealed. in the captions exposing the photograph. It is the statements 
made in the captions that are the source of revealing the importance o:f 
the work whose activity is depicted in a photograph. 
However, only 15 photogr~phs present the importance o:f the work, 
eleven references, or 6 per cent, of the information of Book A, and 
twelve references, or 1 per cent, of its information from Book B, and 
two references from Book C, or 2.7 per cent of its information, present 
3.9 per cent of the total references o:f 386. 
Tools and egg.im.ent.- The junior high school level might well be 
considered the stage in the development of the grovrlng individual when 
the sense of curipsity is at its highest. A general as well as specific 
• 
• 
knowledge gained about the kinds of tools and ilnplements used in a par-
ticular occupation, may lead the pupil into inquiry about the other 
equipment used in the pursuit of the occupation but not shown in the 
picture.. It may also influence his like or dislike of that occupation~ 
This study reveals that 86 portrayals are made of the tools and equip-
ment used in the various occupations. Some photographs specifically 
depicted a tool used for a partict1lar job~ 
Book A contains 38 references, 20 per cent of its total of 181 
exb.ibi ting tools and equipment. Book B reveals 29 references, 23 per 
cent of its total, arid Book C reveals 19 references, 24.7 per cent of 
its total, depicting tools and equipment. Of the total, this area. in-
cludes 22 per cent, and reveals an approximately even contribution by 
all the three books. 
History of the tools ana equipment.-- Some photographs in the books 
examined show tools and equipment as they were before the inventions which 
improved them. Book A presents seven references, or 4 per cent of its 
total; Book B contributes four references, or 3 per cent of its total; 
and Book c contributes one wotograph which shows the early tools and equip-
ment, in the early history of the occupation. 
History of the occupation.- Fourteen references reveal the history 
of an occupation. Seven are included in Book A, or 4 per cent of its 
total; three are contained in Book B, or 2 per cent of its occupational 
information; four are included in Book C, or 5 per cent of its total • 
Processes of work depicted.- This classification includes photo-
graphs which reveal the important part played by machines as they operated. 
Their captions, however, refer to the workers who operated them. Book B 
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leads in revealing this aspect of the world of work with 13 references, or 
10 per cent of its total; Book A comes next with 12 references, or a per-
centage of six, and Book C contributes three references, or 5 per cent of 
its total,. 
Related congepts.-- These included concepts of general information 
about workers or their work. Twenty-five photographs of the 386 which 
yielded occupational information were classified as revealing related 
concepts. The nature of these concepts will be discussed later. Book A 
contains 14 such photographs; Book B includes seven similar photographs, 
or 5 per cent of its total; and Book C includes four photographs, or 
3 .. 9 per cent of its total,. 
l'ersona1 characteristics, like the importance of the occupation, are 
mentioned in the caption. Book A contains three photographs which reveal 
and state the persohal characteristics required in the performance of 
the job. Book B presents one such reference, or ,.8 per cent of its total; 
and Book C does not include any photograph which my express the require-
ments of'persona.l characteristics. 
Snl!Wlfiry of the quantitative analysis of the I!hotograllhs.- The table 
reveals that Book A leads in the graphic presentation of the occupational 
information areas. 
Book A leads in the number of concepts in each area, except one, in 
which Book B contains an additional concept. 
or the total of 386 photographs depicting occupational information, 
49 per cent is contained in Book;-A;J.3 per cent is contained in Book B, and 
19 per cent is found in Book c. 
If 386 represented the number of photographs which depict occupa-
• 
• 
tional information, then almost 50 per cent of the total number of photo-
graphs would bave contributed to the graphic presentation of occupational 
information~ 
Awalxsis of occumtional information in photographs.- With the in-
creasing standards in requirements of qualifications of teachers, it is 
to be ,expected that an increasing number of teachers are becoming aware 
of the many-sidedness of the process of imparting information. An able 
\ 
teacher enriches the content 9of information through the use of illustra-
tions, experimental apparatus, and equipnent which she may provide her-
self'. The illustrations in the book are the author's contribution to-
wards making a more realistic presentation of his text.. It is therefore 
the teacher 1 s responsibility to use the photographs accompanying the 
text to full advantage. This study is concerned with the content of oc-
cupational information; therefore, what kind of occupational information 
is contained in the books selected for examination is the logical ques-
tion. A quantitative analysis does not reveal the nature of concepts 
presented, and cannot describe the methodology of presentation. It is the 
purpose of' this section to present a di~cussion of the method of presenta-
tion of the photographs which contain occupational information in the 
textbooks of the study; and also to list concepts qualifying the nine oc-
cupational areas under which they are classified. 
P~e§enting photographs.-- The careful use of a photograph does not 
mean only the observation of the picture, but includes the careful study 
of the statement describing it, or giving additional information,. 
The set-up of photographs in each book is discussed. 
Book A.- (l)Presents four photographs with a single caption,· witi.l 
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the purpose of conveying a concept beyond the activity depicted in each 
picture. On page 5 appears the i'ollowing statement: "The i'our people 
pictured on these two pages are among the millions who help do the world's 
work by changing materials f'rom the earth into things people can use and 
enjoy. 11 Separately, each picture depicts the nature of work. 
(2) One picture supplementing the concept expressed in 
another. On page 137, a picture showing nyourig trees grown from seed in 
nurseriestt adds to the information imparted about the nature of the work 
of a forester, who is shown in the next picture planting seedlings to 
save the trees. 
(3) revealing more than one concept. On page 168 the fol-
lowing caption describes a photograph: 
ttA New Jersey zinc nuner drilling holes for explosives. His 
drill is held firm by a post that extends from the floor to roof 
of the mine. The hose brings compressed air to operate the drill. tt 
It is obvious that the picture itself would reveal the nature of work; 
working condition~; and tool~ and equipment; the caption also adds the use 
of the tools and equipment. 
(4) Comparison is used in two ways. Dn pages 334-335 two 
pictures aP,Pear with the following statements: 
"Rice harvest in the East. 
Rice harvest in the West. tt 
The value of comparison lies in the ability to carefully analyze the 
details of the picture and grasp the elements portrayed. On page 80, the 
caption reads: "Compare this harvest scene in industrial western Europe 
with the harvest scenes in the pictures on pages 55 and 69. t1 
(5) Elucidation of concepts related to work from the 
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photograph. Page 3B gives a photograph with the following caption: 
nAssembling an automobile, the men in the centre are 
lowering an engine into place. The engine parts were made 
and assembled by other worlanen. So were "\ihe many parts already 
attached to the automobile frame. n 
The first sentence adequately describes the picture, but the rest 
of the information imparted reveals a concept of work, - that of inter-
dependence of workers. It is the careful statement of the caption that 
enhances the value of a photograph~ 
Book B,-- (1) presenting related photographs. Several pages present 
a set of pictures which depict the various occupational areas about one 
occupation. · On page 155, under the single caption 11In the Cornfields", 
four pictures show the Kansas farmer, the nature of his job; his working 
conditions; the tools and eouipm.ent he uses, and the .:elated activities. 
(2) captions providing additional information. On page 157 
a picture shows two men in the field. One of them is the county. agent. 
The caption reads "The County Agent". It is not very purposefu1 to merely 
see the picture of a man; so the caption provides the needed information. 
It reads: lfin nearly every county throughout the United States, these 
agricultural agents visit the farms and inspect the farmer's crops. Here 
we see the inspection of oats on a farm in Ohio. 11 The section in Book B 
including this photograph Ya.S examined to s ee if the text included 'the 
same information. It is revealed that the photographs together with the 
captions, have been utilized to supplement the text. 
Book C,-- has utilized a technique of presenting sets of photographs 
to describe a section topic. Section on Products of ~arms and Eantations 
on page 132 contains a page with 12 photographs. Their captions read: 
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"1. Corn. Indiana. Husking ears in a coni.field. 
2.. 1-Iheat. Montana.. This· machine is CB.lled a header. It cuts 
off the heads of the ripe wheat and dumps them into the box-like 
wagon at the right. 
9.. Coffee.. Near Santos, Brazil.. The workmen are turning 
coffee beans which have been spread on a stone floor to dry them." 
.And so one Aga:iJ.l it is noted that the value of a photograph and its 
caption lies in indicating as many phases of occupational information as 
possible. In the above set-up of photographs, comparison of the various 
environments, duties performed, and· tools and equipments used, in the same 
field of activity, is made possible. 
(2) A set of pictures has another advantage. It presents 
a continuous chain of information in seq-q.ence. Thus, the nature of work, 
environment, tools necessary, and related activities to an occupation all 
-' . 
may be portrayed along the line. 
Qualitative analysis.-- In order to make this study as valuable as 
possible to the prospective teacher, in discovering the kind of cccupa-
tional information that may be gathered from the utilization of photo-
graphs in the textbooks, it seems best to present selections of represent-
ative statements accompanying the photographs, from the three selected 
textbooks.. These quotations follow, each listed under the area to -which 
it pertains. 
2. Selected Quotations 
Nature of the woJ.'k • 
.From: Geography of' a Working. World. 
"Finishing off a. pieee of pottery on a potter's wheel in a 
modern porcelain plant, the workman braces the tool against a stiCk 
• 
• 
to hold it steady. He sponges the clay to keep it moist. n p. 241. 
trRunning a machine that :hails the upper part of the shoe to the 
insole at the heel. The workman looks at the heels eight hours a day. tl 
p. 260. 
"Handwork in the making of furniture. The man at the front is 
sanding the bottom. of a drawer so that it idll slide easily." p. 262 • 
From.: Our World Toda,y. 
"The fire spotter is within the observation station on top of a 
high peak in the Black Hills of South Dakota. When smoke is seen, 
he spots it through the fire £inder, and finds the exact location on 
the chart of that instrument. He then telephones to the forester." 
p. 203. 
11 Gatherine rubber in British Gpiana, the latex is collected in 
a gourd or small vessel attached to the tree under the spout pan in 
which the sap drips. This native workman is emptying one of these 
gourds into his pail. tt . p. 115 • 
"Underground treasure. Like the gnomes of the fairy stories, 
these miners are At work in the interior of a gold mine in Colorado. 
In contrast with 'placer' mining, where the gold is collected from. 
alluvial deposits, this is called 1lode 1 mining. The rock is dug 
from. these underground workings and taken to the surface m.ills." 
p. 214. 
From.: WQ;Cld Geogra,phy. 
11Drying cod on fish fla.1ces outside a packing house, Nova Scotia. 
After the cod have been cleaned and split, they are spread out on 
flakes, or benches, to be dried in the sun. kn example of shore work 
in the fishing industry.~~ p. 64. 
tJA coal breaker. Here coal, brought direct from the mines, is 
broken. up. These breaker boys are removing pieces of usel.ess slate 
from. the broken coaL After the slate is removed the coal is sorted 
by machinery into different sizes for shipment." p. 100. 
11Switchboard room., telephone exchange. Albany. Here the con-
nections are made by which people are enabled to talk with one another 
over long distances. A supervisor is overseeing the work of several 
operators." 
"forking condi;,t.i_QW1. 
From: Geogranh_y of a Working World. 
11 0nly a very valuable material makes it worthwhile for people to 
• 
• 
work in country such as this. The buildings beside the lake belong 
to the concentrating plant of the world 1 s largest vanadium mines, 
high in the Peruvian Andes. The mine itself is still higher in 
the mountains." p. 162 • 
ttAn. announcer in the London headquarters of an .American broad-
casting system about to go_on the air for an on-the-spot report of 
bombing. Radio has brought the people of the world closer together." 
p • .:Z97 
ttO.ften 1 chain conveyors 1 of people line up to pass along bowls 
filled with mica from the depths of India 1 s open-pit mica mines. 
Unlike :machines, people get tired. Here some, weary of standing, 
are sitting dow.. n p. 151. 
From: Our World T¢a.y. 
1lfligh up in the mo1.mtains of Chile is this big copper mine, ·and 
straggling up the steep slope are the model homes for the workers. 
The mine owners ha.ve built these houses so the workers may live near 
the mines. Can you see any disadvantages in living in such a 
region"?" p. 849 
110ver the cold, desolate, snow-covered wastes of winter run the 
faithful Eskimo dogs of the Alaskan fur trapper, bred and trained to 
do their share of work in this country of the far north." p. 275. 
"Over the vast ranches of northern Mexico ride the fearless and 
skillful cowboys, managing great herds. Level stretches of lands 
between mo1.mta:i..n ridges are too dry for :farming, but are suitable 
for grazing." p. 133. 
From: World Gta,ograpby. 
"Silver mines. Nevada. The piles of waste rock thro-vm out from 
the mines are so huge_ that the. miners 1 houses look very small beside 
them. Note the absence of trees and the bareness of the land. Miners 
must often vTork in desert regions. tt p. 100. 
"Seedless raisin grapes. ·Salt River Project, .Arizona. The sun-
shine and high temperature of southwestern United States are ideal for 
fruit raising, but these areas ha.ve little rainfall. 11 p. 158-12. 
"Typical farming community. 'Southern Germany. In many parts of 
Europe farmers live in ydllages and go out some distance each morning 
to their fields. The farms are small and the land is well-cultivated. tt 
p. 236. 
Importance of the work. 
From: ~aphy of the World. 
"Agricultural scientists study plants to help the farmers grow 
) 
• 
• 
better crops and make their land more productive." p. 87. 
rtThen foresters help to conserve some of the dwindling forest 
areas by setting out new trees. tt p. 137 • 
"In a packing plant, there is much work that cannot be done by 
machines. Trimming hams is one of the highly skilled and highly 
specialized.jobs." p. 216. 
From: Our World Toda.x. 
'
1Spinning carpets.. The man running these spinning machines in 
a carpet mill is a sld.lled operator. He can run several machines 
at the same time. This speeds up production and greatly increases 
the output per man. t1 p. 218. 
"In this large assembly plant, the incomplete machines enter 
at one end of the line.. Parts are added as they move along, until. 
finally they emerge complete at the other end of the line. Such is 
the efficiency of our modern industrial plants." p. 236. 
From: World Geograph;r. 
"A silk factory, Lyon, France. By the use of modern machinery 
a few vmrkers can make immense quantities of cloth::in a· short time." 
p. 176. 
ttBadio operator and transmitting apparatus on a steamship. By 
means of the radio, messages may be sent through the air over land 
and sea. By making it possible to summon aid quickly in case o£ 
danger, radio bas greatly increased the safety of sea travel. 11 p. 218. 
-
From: Geo~phy of a Working World. 
11Here one huge machine, loading iron ore underground, does work 
that would require many 1-rorkers in unmechanized mines. 11· p. 157. 
lf.A. Manchurian farmer uses animal power to crush grain. The olive 
crushe:r described on page 71 is much like this p~tive machine." 
. p. 185. 
1lMa.chining a steel part for an electric motor. The man is 
smoothing it by grinding. The liquid running dow cools the edges 
of the machines and the object being ground.n p. 256 • 
From: Our. World Today. 
! 
ttA Modern Plow. This gasoline driven tractor plows three fur-
rows at a time.. Think. of the advantage of: this machine over the 
• 
• 
ani:mal-dra:wn plow which turns over but one .furrow at a time.n p. 150. 
11 This is a section of a coal breaker showing machinery for pre-
paring. and sizing coal. u p ~ 217 • 
nst. Croix, Virgin Islands. A bull team is used to distribute 
cane seed f'or planting .. n. p. 2$8. 
From: World G~ographv. 
"A simple irrigating machine. Egypt. The blindf'olded ox walks 
in a circle. His power turns the wheel in the foregrdund, which 
raises water in buckets to the level of' the fields. tt p. 158. 
''Windmill used f'or crushing sugar cane. Barbados, West Indies. n 
p. 196 .. 
ttTonging and aorting oysters. Oysters are gathered with tongs 
which consist of two rakes connected by a bolt. Are oyster beds in 
deep or in shallow water." p. 65. 
Histo:r:y of the tools and eguiumen;t. 
From: Geography of' the Wqr}&ing World. 
ttA mill -vr.ith a wheel of' the Greek type. The picture shows how 
the mi:l.l looked, and the diagram shows how it worked. tt p. 186. 
11A m~ieval miller at 1·Tork. You can understand the machinery by 
following the letters in the picture·" p. 187. 
liThis is one of Wattts later steam engines. It works like the 
one described on the right. tt p. 188. 
From: Qur World Today. 
nstep by step, the hard hand labor of' the grain f'ields in .America 
has given way to machines. In the days of' the sickle and the scythe 
(upper left) three men would.work all day to cut but six acres. If 
a far.mer had a cradle and worked steadily for ten hours, he coUld 
cover two acres a day. The f'irst McCormick reaper cut the grain, but 
left the bundling to be done by band. The next step was the reaper 
and the binder, which is an improved form. tt p. 148. 
"Pegging machine.. This f'irst shoe-:-pegging machine was used in 
New York in 1852." p. 253 .. 
"Weaving on an old hand loom. Scotland. Most cloth was once 
made on this kind of machine. n p. 177. 
• 
• 
Historv of the occupation. 
From: Geography of a Working World. 
"About 2000 B. c., an Egyptian had this model of a weaving shop 
placed in his tomb. It is so exact that you could learn ancient 
methods of weaving from it. n p. 226. -
t'Farly navigators charting the course of a ship. One man is 
holding up a cross-staff, while the man seated is using an early 
type of globe." p. 278. 
From: Our World Toda:v:. 
rtThe salmon wheel in the ColUlllbia River pictured above was an 
interesting feature of early days.. Wire buckets on the revolving 
wheel caught the f'ish and threw them into a boat below the wheel. 
This method was so destructive that it was abolished by law." p. 193. 
ttA Colonial shoe shop. This is the old Freeman Winslow Shoe 
Shop in Salem, Massachusetts,. one. of the earliest shoe shops in 
America. The local shoemaker in a Colonial town depended on farmers 
in his locality to supply him 1rith leather; a modern shoe factory 
may have leather brought from the most distant countries of the 
world,.n p. 252. 
From: viorld Geography .. 
tt.An. old f'ashioned saVllllill.. Years ago there were many small saw-
mills along the streams of our eastern states. Farmers drew their 
logs to these mills each winter to be sawed :in the spring." p. 86. 
21A prospector panning for gold. This is the way men hunted :for 
gold fifty years ago in some of our western states .m p. 100. 
Processes of work. 
From: Geography of' a j!or]d psLWorJ.Q, . 
11In the upper picture a ribbon o:f veneer is being peeled from a 
section o:f log. You can see the veneer much better in the lower pic-
ture, where it is coming toward you, away :from the machine." p. 235. 
nAn ingot passing between the rolls o:f a rolling mill. This 
particular ingot will be rolled many times until it has become a flat 
piece o:f steel an inch or two thick, called steel plate." p. 250 • 
"A powerful ram is pushing a red-hot billet o:f metal into the 
back o:f an extrusion press. It will go on pushing until the metal 
has been f'orced through the die inside the maQhfne." p. 257. 
• 
• 
From: Ou:t: Wo:t:ld Today .. 
"From wood to paper is a complicated process. First the wood 
must be 'cooked r by means of a chemical process; then screened to 
remove knots and uncooked· particles; then washed and bleached and 
put into beaters to be hammered out." p. 200. 
"Making steel. A white-hot ingot steel hangs over a soaking 
pit, held by an overhead crane. The travelling crane will carry the 
hot. ingot directly to the rolling mill." p. 233. 
"Winding rayon. In making rayon, the cellulose solution is 
forced through a spinnerette containing many tiny holes.n p. 247. 
UPouring steel into molds. Mol ten steel is being run f'rom a 
huge bucket, called a ladle, carried by an electric crane. 11 p. 176. 
11Paper making. Finished paper is being dried on hot rollers.tt 
p. 176. 
R~ated cong~y~. 
From: Geography of a Working "World. 
11The work of' building and repairing terraces is endless. F.ach 
terrace is a'shallow basin with irrigation water spilling over to 
the terrace below." p. 72. 
"This temporary dam raises the level of water in an irrigation 
ditch.suf'f'iciently to divert it into a f'ield of' sugar beets." p. 103. 
"A champion Jersey cow on the island of' Jersey." p. 93. 
From Qm: WQrld TQday. 
11Copper ca_'lces. Copper must be separated from the ore, crushed, 
washed, roasted, and then smelted. tt p. 212. 
ttiron and Steel Plant at Pueblo.tt p. 234. 
ItA big industrial plant. The owner of' this plant in Detroit manu-
f'actures not only large numbers of automobiles buP also many of' the 
materials used in making his machines. There are blast and open-
hearth .furnaces for the m.anuf'acture of' steel, as well as glass plant, 
foundry, a. paper mill, a cement plant, coke ovens, a power plant, and 
a motor assembly plant.n p. 235. 
• 
• 
From World._Geography. 
11A large lumber yard. This lumber was cut f'rom cypress logs." 
p. 86 • 
11Irrigating a potato field. A canal runs along the side of the 
field,.and from it the water flows between the rows of potatoes." 
p. 158. 
Persona1 characteristics. 
From: Geography of a Working_ Horld. 
11Lumbering is hard, dangerous work and requires great skill. 11 
p. 130. 
11He's blowing bubbles- glass ones. A good glass blower has 
not only .great skill, but also lung power. t1 p. 243. 
From: Our World Today. 
ttSki.llf'ul ·workers pull the fluffy white fiber :from the opened 
boll and place it in large baskets. These pickers must use good 
judgment.. They must also be careful not to allow pieces of the outer 
covering of the boll to become mixed with the :fiber." p. 183. 
Summa,ry and conclusion.- The three selected textbooks examined in 
this study reveal that the photographs contained in them may profitably 
be used to impart occupational information. Approximately 50 per cent 
of' the photographs contain occupational information of some sort or another. 
The total number of' references is 386. It is noted that'the emphasis is 
mainly on the nature of 1vork, and tools and equipment come seconEl with a to-
tal of 86, and working conditions come third with 56. Therefore, more ade-
quate representation of' other phases of' occupational information through 
photographs is needed. 
On the other hand, with the amount of occupational information con-
tained in the photographs, it becomes a necessary part of the in~ ocoupa.-
tional information imparted through the text. The classroom teacher can 
no longer afford to lose out on the value of such realistic presentation. 
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The photographs are not complete \>rithout their captions.. The selected 
quotations reveal the value of captions which explain what is depicted 
and add jnf'ormation. Learning to observe ca.re:fully and to d3duce what is 
intended may be practiced by covering several captions and stating· what 
the picture seems to describe. Also, comparisons might be made, other 
than the ones already suggested. A photograph might be used as first. of 
the series to be completed by the pupil., The caption of a photograph 
might be taken to illustrate with another photograph, perhaps with modi-
fications. The teacher might suggest the list of occupational areas, and 
photographs classified accordingly. 
It is sufficiently clear that the photographs play a very significant 
role in the teaching of occupational information. , 
The selection of quotations presentsthe types of concepts presented 
by each book of the st<.1Cly.. It is well to point out again at this point 
that Book A is primarily 1-1ritten to be a. test in occupational geography; 
whereas, Bbok B and Book C seek to familiarize the pupil with geographical 
facts. In view of this basic difference in the purpose of each book, it 
might be said that Book B and Book c, although needing improvement, stiJl 
_contain a quantity of occupational information which is adequate ~o become 
a springboard from which the teacher may guide the pupils into larger 
spheres of information sought and found • 
• 
• 
CHAPTER vn 
APPRAISAL OF THE OCCUPATION.AL SIGNIFICANCE 
OF PUPIL ACTffiTY SUGGESTIONS 
.Analysis of the Pupil Activities 
Procedure of analysis.- A very significant part of the text are the 
traditional exercises, or the later Questions and Activities, or the more 
recent Workshops, reflecting the progress of educational thought con-
cerning the nature of instruction .. · 
Book A presents a section called Workshop at the end of each unit. 
·Book B gives a list called .Questions and Activiti§.§ at the end of each 
section. Book C has a list of an average of 50 questions related to geo-
graphical facts, ter.med Ee;ercise. This divergence in the organization of 
material does not lend itself to a relative analysis. It is the purpose 
of this chapter, therefore, to present an analysis, revealing. the content 
of occupational information of th~ Workshops; and to present a summary 
appraisal of the content of occupational information in the Exercises pro-
vided in Book B and Book C examined in this study. 
Justification of the procedure.- The Workshop is a miniature unit com-
bining the function of the Unit Assignment and the Optional-related Acti~ 
ties of a true unit. Thus, it is to be expected that the Workshop organi-
zation of follow-up activities would have solved to a considerable degree 
the problem of 11Suggested Hethods of Imparting Occupational Information". 
The Questions listed under Exercise emphasize the theoretical rather 
than the practical aspect of imparting information, and it is precisely this 
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set-up which calls for additional suggested methods of imparting occupa-
tional information. It is hoped that the analysis of Workshops in Book A 
will not only yield the quantitative content of occupational information, 
but 1rul reveal the kinds of activity pupils may engage in, and the kinds 
of concepts about work and workers that may be transmitted through them. 
These suggestions may then be used to supplement the references to occu-
pational info:t"IllS.tion in Book B and Book C, and the teaching of all text-
books which do not provide such a technique. 
An Analysis-Chart of Workshops in Book A follows • 
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ANALYSIS OF THE WORKSHOPS IN BOOK A 
FOR THE CONTENT OF OCCUPATIONAL INFORMATION 
Workshop 
About workers 
Activity Lead 
Community as a Lab. 
Work can be fun. 
vJha t would you like 
to be? 
Occup&tion graph. 
On Hunting and Fishing I Your Connnunity as a 
Lab. 
• 
Commercial hunting 
Commercial Fishing 
Making a graph. 
Fishing gear 
Additional informa-
tion. 
Activities suggested 
Trying occupations for 
yottrself; Interviewing 
father, neighbors, 
friends. Trying a 
piece of work. Asking 
questions. 
Show the occupations of 
people in eight U. s. 
cities. 
Concerning workers 
or Occupations 
Keeping a loose-leaf I Hunters, fishermen. 
notebook for lists, 
maps, graphs, dra,dngs, 
descriptions. 
Finding out about 
Hunters and Trappers. 
Interviewing fishermen. 
Shmrlng fish caught in 
a year in 10 countries. 
Matching pictures with 
the names of various 
gear. 
Obtaining literature. 
Hunters and Trappers 
Fishermen 
Fishing. 
Fishing. 
Fishing, Trapping, 
Hunting. 
Reference to the 
Concepts 
Nature of work; skills; 
Preparation. 
Tools and equipment;skill. 
Nature of work; skills, 
Preparation 1 Purpose. 
Outlook of Occupations 
Nature of work; conditions 
of 1-1ork; rennmeration~ 
Outlook; nature; working 
conditions; remuneration; 
Influence of the occupa-
tion. 
Nature; Tools & Equipment. 
Purpose;.Advantages and 
disadvantages. Outlook of. 
the occupation. 
Tools and equipment. 
U. s. Dept. of Interior, 
Fish and Wildlife 'Service 
Washington, D. C~ 
• 
~ 
r/J 
On Farming ,..trarmers ol.· your regJ.olll .1rma.mg wna"ti crops are l~armers. 
raiSed around co:illmu.nity Farmers. 
Class an ~ssociation of 
farmers for discussion, 
A Land Use Map. I Land use map of a farm.IFarmers 
. ve you ever farmed:? .Report of personal ex- Farmer 
perience. 
Interviewing nursery:ment Nurserymen; 
horticulturists. horticulturists. 
com- t Inviting for a talk 
to class. 
County agent. 
Consulting newspaper fot Farmers. 
dio programs for fa:nn 
:rumoer oi Larmers en-
fgaged. Nature; tech-
ques; Disadvantages and 
dvantages. 
onditions of work. 
ature; preparation; skill • 
ools and equipment; 
1munera tion; opportunities 
or adva.re ement. 
Special problems of farms, 
methods of improvement. 
Interests of farmers. 
Showmg percentage of I Farmers. I Number of workers; 
the working population Outlook. 
as farmers,. 
.ditional mformationl Writing for publication$ Ancient nomadic I u. s. Dept. of Agri. 
herdsmen farmers; State Exper. Stations. 
Public Library. 
On Forests and forestry. jWood products~ Interview. Carpenters. Nature of 1vork. 
t is forest conser- Imaginary experience. Incharge of lumbering Nature; preparation; skill 
ation. Learnmg to consult en- occupations. Tools and equipment. 
ditional informatio cyclopedia, dictionary. .s. States Forest Service. 
On Mmes and Minerals. !Your Community as a Visit a mine. Workers m mines umber of workers; the jobs 
raboratory. Study of a M:hing Com.. hey do; sldlls & tedmiqles 
rth lJlaterials in use. Interview ~s. Miners, quan"'j'lllen,oilL Nature; conditions; 
Clas~ifying the oocupa- workers, coal dealers; number; opportunities 
tiona of workers. masons; workers in fa of advancement. 
tories; building inds. 
k the people who knoi-t. I Coal dealer; gas sta-
tion owner; stonecutt 
bricklayer; road bui1~r; 
farmer; electrician; 
hardware storekeeper. 
Graph to Maker. lEar graph showing per- I Miners. p. s. Bureau of Mines; 
ditional information centages. Pompanies; fir.ms. 
~ t I I · I 4111 
~ On "Power 
On Manufacturing 
On Transportation and 
Communication. 
On Trade. 
On the World 1s Workers. 
• 
A '.l':l.lne li!'la.rt. 
Manufacturing 
At Home. 
A-Tl.Ine una.r't !·or 'tne fl development in the u~e 
· of power. 
Finding out about 
processes seen at home 
Finding out about pro-
cesses of industry. 
Sewing; cooking. 
Plumbers; woekers in 
an automobile repair 
shop; wa. tch repairmen 
man who makes keys at 
the hardware store; 
weaving; meta.l-worldtll 
~oo~s & equ1pmen't. 
The Indust.ires of 
Your. 'Community. 
Family Names. 
Study the factories. 
Find Out. 
Workers in factoriea.ITools and equipment. 
exact jobs; 
StUdy of Names Sug-
gesting occupations. 
History of Occupations. 
Do you understand the 
new term. 
Foundry worker; cheest Manufacturing 
maker; metal worker; Companies. 
worker in ceramics. 
Additional informa.tio 
Communication. 
A Map Reading Activit· 
Additional informatio 
Merchants of our 
Community .. 
Trading Areas., 
Problems to solve. 
Additional informatiol 
Visit the local telS.:. I Workers,. 
phone exchange. 
Visit the telegraph of-
fice; 
Visit the newspaper of-
fice. Visit the Post-
Office. Visit the 
Broadcasting 'station. 
Mentions I Map-draftsman. 
Interview. 
Interview. 
List of exercises. 
Storekeepers,. 
~o~esale dealers 
iffingmeer s. 
Report to the Com- !Arrange an exhibit and Jhotographs of people 
munity. invite the community. t -vrork; movies of 
Exhibit related to the eople at work; list o 
workers of the communit the kinds of work donE 
Ifni' ormation. 11 On all workers. 
Nature of ·.jobs; 
Conditions of ivork. 
Tools & Equipment. 
Nature of work; 
Preparation. 
Booklets, folders, charts 
Nature. 
Natura. 
Chamber of Commerce. 
N m.rapapers; magazines; 
Books; booklets • 
• 
• 
• 
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Smmnary of the analysis of Workshops in Book A.- The analysis re-
veals that the ten Workshops include reference to 44 activities through which 
occupational information may be imparted about 33 occupations. The total 
number of references to the various aspects of occupational information 
is 60. This includes 14 references to the nature of work; six re:f;erences 
to skills and techniques; eight references to tools and equipment; six 
references to the outlook of the occupations. The rest are such concepts 
as Preparation, Remuneration, Influence of the occupation, Methods of 
improyement; History of the occupation; Interests of workers; Special 
problems faced by workers; Purpose of the occupation; and Advantages or 
disadvantages. 
The various Actiyities Suggested are Interview with workers; Using 
graph; Obtaining literature; Report of personal experiences; Observation 
of people at work; Trying occupations for oneself'; Trying a piece of work;· 
Keeping a record - loose-leaf notebook for lists, maps, graphs, drmvings, 
descriptions; Class discussion inwersonating an association of workers, 
e.g. farmers; and Obtaining info!"Dation from people. Also, Visits to the 
various locations of work, and Inviting a worker to give a talk to the 
class. 
R§port of the e4Bmipation of Pupil Activity in Book B.-- Qgr ~sr1d 
~presents Pupil Activity in the form of :Questions and Activities, 
which are lists of items varying from three in number to 18 in number. 
The total number of items thus listed is 339. Fe.ch item was carefully 
eJrelllined to discover the occupational content. On page 195,. one item 
reads thus: 
• 
11 An oysterman said, 1 In my state oysters can be taken 
during any month having an.~ in its name. t Judging by this 
statement, ;.rhat is the length of' the season?" 
If' the mention of' an oysterman is enough of a springboard from 
which a pupil might be led to supplement his knowledge about oystermen, 
then the total occupational content of' Book B is one. 
Report of the gcamination of Pupil Activity in Book 0.-- World Geg-
~p~ presents f'our sections in the Pupil Activity. The sections are 
termed I Should Remember; Some Tb.ings to Talk About; Exercise;Map Exer-
~-· Bes:ldes, there is a Class Project given at the end of' some of' the 
units .. 
The total number of items listed under I Should Remember is 187. 
On page 85, one item reads thus, 1~he herder's lif'e is lonely and he 
is exposed to many hardships. n 
On page 99 , another item reads: 
"Lumbering is the process of cutting and trimming trees, trans-
porting the logs to sawmills, and cutting them into usable forms. It 
was formerly done largely by hand, was a picturesque and dangerous 
occupation." 
Some Things to Talk About contains 61 items, of' which the three f'ol-
lowing contain all the occupational information of' any sort in these items. 
1!Why primitive people in Asia became herdsmen." p. 85. 
ttLife in minjng tmms .. " p. 121. 
11The importance of transportation facilities to the f'arm.er." 
p. 131. 
Exercise.-- The total number of items for Exercise is 403. Of' these, 
two contain the following reference to occupational information. 
111rell the usual method of catching (a) salmon, (b) cod, 
(c) herring, and (d) lobsters." (Nature of work.) 
11How does the lif'e of a shepherd in our countl-y differ f'rom 
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that of a cattleman?" 
The Claas Project. includes The Study of Grazing; the ~Study of Woods, 
Important Metals and others, thus not making any contribution to the im-
parting of occupational information. 
Summa.rv and conclusion.- The analysis of the I)mil Activity suggestions 
in the three books of the study reveal that the Workshop organization is 
the best source of occupational content. Its method of proposing activi-
ties which would be of practical value is also superior to the listing of· 
items which merely repeat facts stated in the text. 
It is best to €tate again that the purpose of each text is the key to 
its content of occupational information. Book A is a ntext in occupational 
geographytt; Book B and Book C are concerned primarily with imparting geo-
graphical facts and making sure that they are retained by those 'Who are 
exposed to them¥ Such a policy has affected the organization of material 
both in the presentation of text and the Pupil Activity. What is needed 
is a workable combination of the two phases of information. Book A does 
succeed in imparting facts, but has modified their presentation by 
adopting the idea of the unit in the organization of the text. ItT he distri-
bution of material resources upon the earth is emphasized, but only that 
another distribution may be better understood - the distribution of people 
and their activities." 
It should also be noted that the contribution of Book B and Book C of 
occupational information through photographic representation far exceeds 
their presentation of it in their Pupil Activity. 
Conclu§ions.-- Education is a continuous process, and keeping abreast 
of a clear understanding of its goals and meaning is continuous too. 
S5 
• 
• 
Choos:Ing the textbook is also included in the expression of the under-
standing of what education is. For some, therefore, a text in mere facts 
will not suffice; for others, an emphasis on occupations alone will not 
s-erve the purpose~ It might be suggested that in order to meet a satis-
fy:Ing compromise, either the simultaneous study of texts like Book B and 
Book A is needed; or texts which would combine the two. 
opinion that Book A is an attempt to meet this challenge. 
It is the writer's · 
But for those 
who vrould like the inclusion of more factual knowledge not only about 
this country but other lands, there still remains room for improvement. 
If two of the selected books, Book A and Book C are chosen for text-
books in junior high school, what is the responsibility of the classroom 
teacher? The lack of occupational information in Book C is to be lllB.de 
up by supplementary Pupil· Activities which might be planned along the 
lines of those suggested in Book A • 
8f 
• 
• 
CHAPTER VIII 
SUGGESTED MEI'HODS OF RELATJNG THE 
IMP .ARTING OF OOCUP:ATIONAL INFOB11ATION 
WITH THE TEACHING OF TEXTBOOKS 
.Amount of' I:n:rormation Revealed in Textbooks 
Recapitulation.- In the preceding chapters of this study, analyses 
have been made, and tables prepared, f'or the purpose of' revealing the 
amount of occupational inf'orma.tion available in the texts of three 
typical textbooks used in jUnior high school geography course~. 
The various analyses revealed that Book A of' the study is far more 
adequate in occupational information than Book B or Book C of' the study. 
The £act is that it is written primarily to emphasize the relationship 
that exists between the environment, its resources and the'people, those 
who inhabit the world of' work.. This was :found to be true in each kind 
of' analysis done of' the three textbooks. Book A contains the largest 
number of' occupational titles; it contains photographs of' which 50 per 
cent reveal occupational content; its Pupil Activity is in the :form of' 
Workshops organized around various activities. 
Books B and C reveal that Book B does better than Book C in the con-
tent of occupational titles. However, both books contribute a substan-
tial amount of occupational information through their photographs • 
Neither Book B nor Book C present occupational information in their 
Pupil Activity .. 
Mention of' occupational titles is made in all the sections, units or 
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chapters of' the three books. In the classii'ication according to the Dic-
tj.ona.rv of' Occupational Titles, Part n, the largest number of' occupational 
titles is in the Agricultural, Fishery, Forestry and Kindred Occu:r:ations 
groupe 
Utilizat_ion' of the knowled~e of' the content of' occupational in.for-
matiqp in a te;x:t.-- Such analysis as undertaken in the present study calls 
•, 
i'or two additional steps. 
1; Provision of' occupational brief's to compliment the spread of' 
titles provided by the textbook of' the study. 
2. An analysis of' the character of' occupational information fur-
nished by the study to insure the acquisition of' such materials 
as would supplement the neglected areas, and provide i'or student 
need. 
3. Advocating a revision in the style of' those texts which emphasize 
the facts without relating them sui'ficiently to the world o.f work. 
Purpose of' this section~-- To present a set of' methods available to 
teachers i'or the presentation of' such occupational content as is available 
in the text· itself', and also to supplement it by imparting it through the 
various techniques now suggested. Some of these have been utilized in the 
Workshops in Book A. 
Methods of' Imparting Occupational Information 
Field vi§it~ god trip~.-- No amount of' theoretical abstract informa-
tion can equal the value of' the actual presentation~ Having become ac-
quainted with the general nature of' industry and other jobs through the 
text, the students can reap the full benei'it of it in the presence of 
the actual scene. There may be many variations of' the i'ield trip, and its 
• 
• 
many phases involving planning the visit can have other practical value • 
.Ex:lU.l2its arid disnlays.- These have a dual nature. First, when dis-
plays and exhibits are planned to create student interest, the Bulletin 
Board, Book Displays, Picture Displays~ Posters and Museum Exhibits may 
be utilized to enrich. the student 1 s store o:f knowledge about the occupa-
tions. Second, the students prepare exhibits to express their knowledge 
gained about various jobs, through making charts or posters, et cetera. 
The Workshops in Book A included many sources o:f additional informs.-
tion. If' literature is obtained :from these sources, it can be used for 
the Bulletin Board, Picture Displays, and general in:formation. Collec-
tions made by the students of cartoons, advertisements, additional com-
ments and ads are a good contribution. 
Industries maintain sources o:f exhibit material -vlb.ich may be had on ll . 
request. The Audio Visual Handbook by Dent, contains a list. 
Rateer conference§ impart information on jobs directly and comprehen-
si vely. It may be in the form. of a Forum, Symposium, or Panel Discussion. 
Both teacher and pupil planning are essential :for its success. 
%he school newspaper brings into play the vocational interest of those 
who are inclined towards journalism, advertising, and business. management .. 
other information regarding occupations may be imparted :for the benefit o:f 
the other students. 
i/Ellsworth c. Dent, '£he .A:qdio Visual Handbook. Chicago:: The Society :for 
Visual Education, Inc .. , 1942 .. 
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Joseph Samler, in Vocational Guidance Through Groups, presents in 
detail the aims and possibilities of a vocational guidance newspaper. 
Quiz Qontests and games for the stimulation of student.interest in 
current occupational information. 
Sch9ol assembly and dramatization afford a number of varied opportu-
nities for the presentation of occupational information. Talks by am-
players; student sketches on occupations, acted; question and answer 
period; a radio program, - all may be used. Student-written assembly pro-
grams are valuable. 
The na.ntomim,e and yocationa.l costume pa,rty may be utilized in the class-
.. 
room. 
Radio program§. Fortunately, there is enough of radio broadcast which 
is valuable occupational information. The class should be aware of such 
programs and use them to advantage. 
Motion pictures and f:i.lm stri:gs.- Next to the actual visit, and far 
exceeding even the photograph, are the motion pict1.1res in value. They 
portray movement and show complete units of duties performed in a job. 
They easily capture the interest of the students.. There.are many sources 
of film information which the teacher must make use of. 
Educational Film Catalog, New York: H. W. Wilson Company 
Society for Visual F.duca tion, Inc .. , Chicago, Illinois 
(42 film strips~) _ 
IJ.WJ,ication§.- Pupils should develop the habit of using the basic 
. 
J./J"oseph Sallller, Vocational Guidapce t);lrough Groups, Washington, D. C~ 
B 1nai B 1rith Vocational Service Bureau, 1944. p. 54. 
• 
tools such as 2he Dictionary of Occupational Titles, and many texts 
available on the study of occupati~ns • 
There are both Government and non-Government publications which are 
caref~llly worked-out materials on statistics and specific information 
about jobs. 
The many magazines and journals published by industry should not be 
neglected. 
Organi~tiPn of cgmmittees and club~ for the purpose of utilizing any 
or some of the techniques suggested above. For example, a Committee on 
Exhibits might need the help of the Photography Club who have studied the 
workers in the community and taken pertinent photographs. The Activities 
Committee might appoint a sub-c~ittee for the Discussion Club, or the 
Assembly Program Association, and ad infinitum! 
The above suggestions do not exhaust the possibilities that exist 
in the imparting of occupational information. Others not listed are: the 
television, classroom activities like soap-carving and clay modeling, 
sand tables, and blackboard dra~gs for the expression of occupational 
understanding. But the fact that all the possibilities are not mentioned 
is a proof of the tremendous scope of the dissemination of occupational 
information. 
9JIDgluQ,ing ~tatemen.t.- The content of occupational information in a 
textbook is a challenge to the resourcefulness of the teacher. If less, 
her ability in supplementing it is at test; if abundant her adeptness in 
making full use of it must come to the fore. She is alw.ys guided 1-Jith. 
an inner conviction and sense of responsibility that on her efforts in 
~ll 
• 
the cause of occupational information, in a lesser or greater degree, 
rests the success of generations yet to become the sovereigns of th~ 
world of work • 
Shall we of the present, fail those of the future? 
::~.· 
-· 
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